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Preface
Establishing Networks

The Study group on Bodies and Education (Gesce), that is associated with the
research group Alta Direccién, Humanidad-es and Educar-se (Giadhe) of the Mas-
ter’s Degree in Educational Services at the University of San Buenaventura Cali,
is formed by teachers graduated from the Master’s' and its Director who through
the research project motivated us to get on the wave of thinking in another way
and from another place the issues about bodies and education.The group started
with weekly meetings during which readings were made and theoretical reflection
spaces were created whose conclusions were presented in different national and
international academic events and included in diverse publications in agreement
with Colombian, Mexican and Argentinian universities.

This book arises, precisely, from the Second Encounter of Educators’ Dialogs:

“Polyphonies of the body in professional training”, organized by the university insti-
tution, Institucion Universitaria Escuela Nacional del Deporte (TUEND). It gathers a
set of reflections on the body carried out within the framework of the meeting and
is proposed as a way of structuring a network of academics and researchers about
the body, with the purpose of taking the wave to different spaces of reflection and
problematization. You, dear reader, can begin to immerse yourself in it, from the
hand of Claudia Anyeli Cardenas Vasquez, manager of the event, who then puts
us in context.

Monica Cristina Pérez Murioz
Universidad de San Buenaventura Cali

1. Francisco Julidn Herrera Botero, Rodrigo Acevedo Gutiérrez y Ménica Cristina Pérez Mufioz.
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Presentation
Initiating a Journey through the Body

Making the presentation of a publication is an honor, but at the same time a com-
mitment. It is to assume that the prologue or presentation of a text is not insignif-
icant regarding the development that we find inside it. It is a great responsibility
and a great task because we trust our good judgment to tell how we thought the
“movie” was.

To make the presentation of a new publication is an honor, but at the same time, a
challenge. It is to keep in mind that the prologue or presentation of a text is very
significant with respect to the development of the topics we find in it. It is a great
responsibility and a great task that is entrusted to our good criterion to tell how
we thought the “movie” was. On this occasion, we are summoned to refer what
happened at the Second Encounter of Educators’ Dialogues “The polyphonies of
the Body in the Professional Training”, a space where we approached topics that
arose from the debates of a group of educators about this topic, and research in
progress or its results related to the body’s perspectives.

However, “to tell the movie” we must reflect about how we reached this point
of encounter and dialogs about the body. With this purpose, we will go back in
time and will present some background facts. From the year 2011, the university
institution, Escuela Nacional del Deporte, has been working on the diffusion of
its Institutional Educational Plan and on the appropriation on the part of the edu-
cational community of its key elements expressed in its pedagogical model. These
are elements that characterize and identify it as an educational institution and
their academic pertinence in relation to the body, its movement in its expressions.
With this purpose, the institution entertained, invited and convinced its faculty to
acquire, transmit and imprint the institution’s hallmark—Sports—and to support
their educational pillars, that is, humanistic education understood as educating
students to learn to live in this world with the other, integral training as personal
and professional development and social responsibility, and flexible education as
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the adaptation to new learning and emphasis on competencies, new concepts and
working manners for social life (Parra, 2014).

In this process of entertaining-inviting-convincing, it was discussed how to generate
spaces of encounter and activities of reflection about matters related to our work
based on curricular and pedagogic areas. So in this coming and going was born
what we know today as Educators’ dialogs, an encounter of educators for educators.

Therefore, for the semester of 2016-1 the First Encounter of Educational Dialogues
took place and the body was approached as the central theme, an election that
responded to the interest of the educational community. The school’s hallmark
is sports, but further than that, it is understood that the body is a concept, or an
implicit or explicit mechanism around which the knowledge of the academic pro-
grams is built; and for this reason, it is fundamental to dialog and reflect about it.

To approach the sphere of the body, it was proposed to do it from the different
disciplinary perspectives of the institution. A dialog was necessary not to look for
unification of concepts but to have the possibility of encountering each other and
going through different fields of knowledge giving meaning to what has been done
through time achieving the structure of a system of consensus, dissent and net-
works in a discourse-practice that has been marginal at the local instance. In this
encounter, it could be observed that there is no attribute of the body that allows us
to speak about it as a whole, and neither is there any nature that informs us about
an intended finality. The body is constructed and that construction refers to a use,
a necessity, an experience. However, on many occasions its construction has been
left aside in some areas of training, without giving it the significance that it deserves.

During the daily talks with the Educators, the need for a second encounter, whose
topic would be the place of the body in education and in institutions, arose because
the body does not matter; it does not appear; it is not considered a constituent
part that can be potentiated. However, the body is taken into account when the
desire is to discipline or punish, notwithstanding the fact that many disciplines
that nourish education define the body as a territory of experience and culture, as
it was aforementioned.

The second Encounter of Educators’ Dialogs took place on June 6, 2017, with
the expectation of going beyond the “limits” of our institution, this time with the
content of “Polyphonies of the body in Professional Training” whose purpose was
to share, views, theories and applications of the body notion, which from our study
programs explain to us and take us to discover the body as a constituent element
of the whole being that we are, starting from multiple nuances.

[ invite the readers to enjoy this new “wave” where we appreciate views from
perspectives such as sports, health, disability, education and art. They are sinuous,
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undulating movements which have started from academic reflections, friends’ and
colleagues’ projects and research who have today joined these dialogs and attempt
to unravel an decant the mysteries of the body, the way they perceive and assume
it, and it is a constituent element of the subject. My fellow travelers, I invite you to
glide on the body’s waves and the difference; the body, the institutions and learning
and teaching through it. I only have to thank those who have initiated this journey
to take us on a trip of contexts and reflections. Good wind and good wave!

Claudia Anyeli Cardenas Vasquez
Escuela Nacional del Deporte
Cali, Colombia

pedagogia @endeporte.edu.co
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the difference
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Bodies and Disability.
The abnormal bod
and the processes of formation

Monica Cristina Pérez Mufioz®

Universidad de San Buenaventura Cali.

Grupo de Estudios sobre Cuerpos y Educacion (Gesce)
(Group of Studies on Bodies and Education)
monicaespecial @gmail.com

“A body that has been looked at, valued and taxonomized as useless, subnormal, crippled,
disabled, handicapped, lame, impaired, and incapacitated speaks to you. Physicians, saints,
athletes, companies, nations, priests, armies, department stores, shop windows, factories,
television, prisons, architects, governments, parliaments, literature, tailors, planes, schools, the
Red Cross, gymnasiums, and asylums. .. hate us; and what is not hatred is fear. Fear that the
abject bodies may be the mirror of what you do not want to see: fragility, death, vulnerability,
the impossibility of being without them. The monstrous body is dynamite for the walls of
normality, individualism, productivism, capitalism, patriarchy and soccer on Sundays. Our
reality is a matter of diversity; it is a history of discrimination, of oppression, of domination
against difference. Nothing about us without us”

ACTS OF SPEECH: THE REVOLUTION OF THE BODIES”

ANTONIO CENTENO

This article arises as a reflection derived from research in development on Policies, discourses
and practices on educational exclusion/inclusion in education in Colombia from 1990 to 2010.
A view from disability, carried out within the framework of the doctorate in education program
of University of San Buenaventura Cali Campus.

BA Degree in Special Education from the University of Manizales - Specialist in University
Teaching by the Santiago de Cali University. Master in Senior Management of Educational
Services of University of San Buenaventura Cali - Member of the Group of Studies on Bodies
and Education (GESCE) Cali, Colombia - Teacher of the Master’s Degree in Higher Education
Services - Student of the Doctorate in Education of the University of San Buenaventura Cali -
Teacher of an elementary school in the public educational institution CEAT General in Piero
Mariotti, Yumbo, Colombia.
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Historically, disability has been explained in different ways, which have conditioned
the ways of participation in society. These looks transcend time and permeate the
inclusion processes of today. It is necessary to see beyond the medical, academic
and therapeutic discourses, to give way to real participation and to fight for an
ethics of inclusion.

Explanations of the disabled (abnormal) body have been proposed from the su-
pernatural, religious, medical and social perspectives. In each period, new ways of
naming arise and new laws, and medical, therapeutic, academic, social and cultural
discourses that condition the disabled’s way of life and their possibilities of being in
the world. These views drag a central element: the reference is the body. A body
that defies social and natural laws; a body that Foucault called the human monster,
which combines the impossible and the forbidden (Foucault, 2008); a body that
predisposes and conditions its possibilities of existence and incarnates in persons
with disabilities, in institutions and in contexts, practices of exclusion, segregation
and subalternization, since when explanations are reduced only to a fragmented
body, the answer is just as fragmented.

There are many attitudes rooted in the disadvantage that tend to intimately attribute
it a large number of difficulties and, at the same time, to saddle it with characteristics
often of an almost supernatural nature (Vanoni, 2014, p.29).

Psychiatry as a regulatory discipline of normality and the science of public hygiene
and social protection (Foucault, 2008) diagnosed and classified the “abnormal
individual” in order to lock him and correct him for being the carrier of a state of
risk and social danger. The purpose of confining him, in addition to isolating him
from the social space, was to cure him, to him domesticate and normalize him. The
subject is locked up and hidden in homes, in asylums, in leprosariums and shelters.

After this medical-hygienist model, special education emerges as an institutional
response in relation to difference. It is based on a pedagogical-therapeutic narrative
that seeks to correct and incorporate the “abnormal Individual” to society. The
Political economy noticed the need to ensure public health and moralize marginal
population. At that intersection, charities and patronages collaborated with Jus-
tice and the State in correcting and educating juvenile delinquents, in receiving
orphaned children, in providing surveillance of homeless people and in teaching
the deaf and blind. Thus, institutionalized exclusion practices are generated and
the difference is considered a medical-pedagogical problem which causes that the
individual to be disqualified as a person with rights.

With the International Declaration of Human Rights of December 10, 1948,
equality of rights is promoted without any distinction, thus marking an important
milestone at the educational level in the processes of integration and subsequently
of inclusion. Article 26 states:
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Everyone has the right to education. Education shall be free, at least in the elemen-
tary and fundamental stages. Elementary education shall be compulsory. Technical
and professional education shall be made generally available and higher education
shall be equally accessible to all on the basis of merit.

Education shall be directed to the full development of the human personality and
to the strengthening of respect for human rights and fundamental freedoms. It
shall promote understanding, tolerance and friendship among all nations, racial
or religious groups, and shall further the activities of the United Nations for the
maintenance of peace. (UN, 1948).

The change of mentality, based on human rights, generated numerous social move-
ments such as the Movement for Independent Living that sought the vindication
of the rights that had been violated to the minorities reduced to segregation and
exclusion in other times, as well as the consolidation of human rights and of the
movements of integration and subsequent educational inclusion. All in favor of
improving the living conditions of people with disabilities and generating oppor-
tunities for participation and better opportunities.

In the sixties, the integrationist movements questioned and problematized the
traditions of differential pedagogy that assisted and put under guardianship the
deviant and abnormal childhoods. Integration takes strength under the principle
of normalization.

Normalization is the utilization of a means which are as culturally normative as
possible, in order to establish and/or maintain personal behaviors and characteristics
that are as culturally normative as possible. (Wolfensberger, 1972, p.45).

Integration under this principle should, “[...] respond to the need to provide
optimal conditions under which devalued individuals can acquire socially valued
characteristics, through imitation and exposure to normative roles” (Garcia, 2010,
p. 98). Integration brought the subject with Special Educational Needs (Warnock
report), which includes not only the disabled, but also immigrants, refugees, ethnic
minorities, the sick, etc.

From the segregated schools to the “normal” ones, to those that impart the culture,
the values and the contents of the dominant culture; from the schools for the black
population to the white population, from gypsy schools to those of the non-gypsy,
from the schools of women to those of men, from the schools for the workers to
those for the bourgeoisie and from the special schools to the normal schools” (Par-

rilla, 2002, p.13).

This model constituted a way to recognize differences and equal opportunities in
terms of access to education, but the right to receive answers to the own needs
was not guaranteed. It also contributed to the maintenance of inequalities. Nor-
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malization is identified with a process of “assimilation” in which the acceptance of
the minority depends on its abilities to become acceptable (Garcia, 2010).

From initial neglect and marginalization, we passed to special education, and given
the segregation that it generated, we passed to normalization and integration of
people in a less restrictive environment, which finally led to the educational, labor
and social inclusion of individuals based on environmental modifications (Verdugo,

2003, p.6).

The antecedents of inclusion refer to the Jomtien Conference (Thailand, 1990) and
the Declaration of Salamanca (1994), which proposed the elimination of exclusion
in schools and a change in the approach of integration based on the individual,
who even though had to adapt to the school, now emphasis was being made on
the participation of the community. Quality and equity in access to education
were also highlighted for all people (with or without disabilities). This new move-
ment—the one of inclusive education--displaces the subject in need and conceives
it as a subject of possibilities and rights. It is the institution that must adapt to the
diversity of the students, guarantee their accessibility to the curriculum, the free
development of their potentialities and the educational quality.

Inclusion is thought of as a duty that must be, based on the formulation of the
universal and specific rights set forth by the Colombian Constitution, based on a
mechanism of democratic and egalitarian participation. The included subject is
conceived as a subject capable of achieving his personal development if he has the
possibility of being within the system.

However, at present the educational inclusion is not carried out in the way it was
projected. One of the possible reasons is the representations of people with disabil-
ities and the different conceptions and imaginaries, which in many cases become
barriers for the participation of this population.

The school seems refractory to the changing forces, which, with insistence, do not
stop invoking it, directing its discourses and questioning it. Its resistance is para-
doxical and astute: it changes words so as not to change its practices; it re-encodes
the discourses that disturb it on the archaeological ground of its foundational
normalism (Vega, 2008, p.2).

The idea of the disabled as less human, an almost child, an almost animal, persists
in the daily practices of educational institutions; and they understand these bodies
as recipients of assistance and help. Why? Faced with an extreme otherness, as dis-
ability, each one tries to understand it from its own cultural framework and integrate
it into its own world vision (Villoro, 2002, p.6). This would occur for two reasons:

1. The body of disability has not stopped being the object of treatment. It is
sought, in the first place, to restore its health; if this is not possible, to replace
its deficiencyj; if this is not possible either, the psyche of its possessor would be
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treated therapeutically so that it assumes its deficiency and “adapts”. Hence, it
continues to be assumed based on the logic of the healthy and the sick, which
does not allow us to understand difference as authentic and as another way of
being.

2. In most cases, people with disabilities embody and internalize an image of
themselves as awkward, ugly, unproductive, sick, bad, lacking in ability, in
need of assistance and compensation, who depend on the good heart and the
goodwill of those around them. This generates in the individuals a dependent
mentality colonized by deficit by not allowing them the vision of life projects
that go beyond disability.

From this perspective, we can affirm that we are politically included and repre-
sented in an educational, social, economic, political and cultural system that in its
discourse recognizes and values difference, names it and legislates about it; but in
practice homogenizes, generalizes and uniforms it according to certain standards.

All the individuals with limitations of different nature, sensory, physical, cognitive,
motor or learning are homogenized in the term “disability” in the legislation. The
difference is not verified in the Colombian regulations, by ignoring that all children
and young people with disabilities are different; that those who experience visual
limitations have different needs to those who have auditory, cognitive or physical
limitations (Moreno, 2010, p.29).

In the policies of inclusion, despite having different pedagogical orientations for
each condition of disability, the legislative framework is the same for everyone.
In addition, “[...] it does not assure them equality, understood as the freedom to
choose what they want to be and do, while not recognizing a differentiated treat-
ment because of the characteristics that distinguish them “(Moreno 2010, p.202).

Inclusive efforts have revolved more around the differentiation and categorization,
than around the real recognition of the other in terms of equal rights and differen-
tiation in the ways of accessing these rights. “Many times children with problems
are tolerated ‘democratically’ by the school. This tolerance represents a form of
abandonment that comes from the lack of expectations of the teacher regarding
the student’s learning “(Vega, 2008. page 55). Equally,

[...] the other, as someone to be tolerated, tolerance does not call into question a
social model of exclusion; at best, it tries to expand the rules of urbanity with the
recommendation to tolerate what is annoying. Tolerance is naturalization, indiffer-
ence to that which is strange and excessive comfort in the face of what is familiar
(Duschatzky 2000, p.9).

In the case of disability, inclusion should be considered at first as an option; that
is, whoever wants to be part of a didactic process in an educational institution,
can do so with all the conditions that it requires and not simply as a process of
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socialization and a way to occupy time. The institution that assumes the inclusion
processes must guarantee all its students the possibility of learning and developing
their potential.

Inclusion International, an organization made up of people with intellectual disabil-
ities and their families, undertook the study of inclusion processes worldwide and
recorded their findings in a global report published in 2009 and entitled Better
Education for All: when we are also included. In it, they clearly state what inclu-
sion means:

For us, education is neither a policy, nor a system nor a career. As it is for other
people, basic education is one of the only opportunities we have to get to build a
good life in the communities where we all belong and where we are welcomed as
citizens. The vast majority of us simply is not given this opportunity (University
Institute for Integration in the Community -Inico, 2009, p. 154).

In a second instance, these inclusion processes must understand disability not
only from the medical and academic perspectives, but also from within. That is,
to know what each type of disability consists of; not to label, exclude or minimize
the needs, but to recognize that there are different ways and rhythms of relating
to the world, of learning, of expressing oneself. It is to replace the look of lack and
deficit by the look of the different abilities to appropriate reality. Literature offers
us a context of meaning to understand with other words what it really means not
to look from the deficit:

A thousand ears
I lost my hearing at seven but I'm not deaf.
I have wanted to explain that I have a thousand tiny ears spread all over my body,
that I hear more than you imagine,
that a fresh smell in the air whispers to me that it’s going to rain,
that a hand touching my back screams that it loves me,
that a sweet look sings to me the best of songs
and that a child when he pulls on the sleeve of my shirt demands that I look at him,
that I play with him.
I have expressed all of this, but they do not hear
and [ with deaf people they cannot communicate.
(GuUTIERREZ, 2010).

People with disabilities are not identical among themselves; each of them is linked to
the world and to others in a unique way, they have their preferences, feelings; they
are subjects of desire. Their desire is rarely taken into account in daily life; there is
always someone else choosing for them, deciding as an act of vigilance. Reducing
their being to a state of the body, it is perceived in a plane without depth, without
being thought of as in the condition of a full subject, who contains something else:
his unique being, to offer and discover (Vanoni, 2014, p.18).
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To look from within, it is important to take into account in each person with any
disability:

—  The historical tradition: rejection, exclusion, stigmatization, medicalization.

—  The biographical conditions of each one: sex, age of appearance of the limitation
and level of commitment, socioeconomic level, support networks and family
relationships, among others.

—  The social and cultural relationships; beliefs and possibilities of participation
in their context.

In this way, we tend towards an ethical view of inclusion in terms of life project;
and for this, it is necessary to know the current policies and legislation regarding
educational inclusion. This is important in two aspects:

First, to verify that our performance is within the norms, and we do not violate any
right; on the contrary, we seek to guarantee them by making use of the resources
provided by the law. Second, to empower the people included and their families in
the claim for their rights, supports and benefits which they have by law; in addition,
compliance with their duties makes them active participants in the success of their
educational process. Being inclusive and making the school accessible to all is not
synonymous with paternalism, ease, low expectations or lack of demands. It is to
have a broad view of different ways of evaluating, monitoring learning, making
curricula flexible, curricular adaptations, and flexible didactics, which allow con-
verting the classroom into a heterogeneous space of possibility and transcending
the traditional homogenous and exclusive view.

To finish, we cite Inventing the Enemy, by Umberto Eco, which allows us to reflect
on the way we establish relationships with the others and how each one of us is
the tormentor of the others:

On the one hand we can recognize ourselves only in the presence of another, and
on this principle the rules of coexistence and docility are governed. But, more often,
we find that other unbearable because somehow it is not us. So, reducing it to an
enemy, we build our hell on earth. When Sartre locks three deceased, who in life
were not known, in a hotel room, one of them understands the tremendous truth:
you will see that nonsense. Real nonsense! There is no physical torture, right? And,
nevertheless, we are in hell. And there is no one. We remain to the end alone and
together. It is not like this? In short, someone is missing here: the hangman, [...]
They have made a personal economy. That’s all [...] The executioner is each one
for the other two (Eco, 2012, p. 39).
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This paper aims to facilitate a set of reflections around the body from different
epistemological perspectives. This exercise is executed by adapting the fable The
Animal School by George Reavis (1940), to later make the simile with the phe-
nomenon of disability and how it is understood through time and from different
paradigms that are constructed from the epistemological positions specific to the
developments of science and historical moments.

Introduction

In the framework of the Second Encounter of Educators’ Dialogues “Polyphonies
of the body in professional training”, that took place at the University Institu-
tion Escuela Nacional del Deporte (IUEND) on June 6, 2017, an approach to the
problem of the body in relation to the different epistemological positions that are
woven around the dilemma function-dysfunction is presented. It should be noted
that the aforementioned dilemma is not addressed from the function-dysfunction
model used historically by the kinesiology therapists for evaluation, but from the
verbal or imaginary representation to which both terms lead us, that is, their most
elementary conception.

In this order of ideas, what will be developed next is an approach to disability be-
yond the tangible body, to configure it based on the social, cultural and political
body through reflections woven around a fable, and how it leads us to analyze the
dilemma from a historical and epistemological perspective.

Development

To begin, an adaptation will be made to the fable The School of Animals, by George
Reavis, in which the task of climbing a tree is assigned to a cat, an elephant, a seal,
a snail, a fish, a monkey, a bird and a toad.

Based on the mandate of man to animals, could we establish what is the problem
situation? Is the cat functional or dysfunctional? Is the elephant functional or
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dysfunctional? Is the seal functional or dysfunctional? Is the snail functional or
dysfunctional? Is the fish functional or dysfunctional? Is the monkey functional
or dysfunctional? Is the bird functional or dysfunctional? Is the toad functional or
dysfunctional? Finally, where is the problem? In the instruction? In the context?
In the animals? In the activity?

To resolve this situation, professions that have theoretical and epistemological
elements that allow them to approach a possible solution or understanding of the
problem. Within the theoretical components we find our own concepts, frames
of reference and intervention models. Regarding the epistemological component,
we have the positivist position, the historical-comprehensive posture and the so-
cio-critical position. For purposes of this presentation, the situation presented will
be addressed based on the epistemological component, since it allows us to identify
the place from which the knowledge is constructed (the researcher’s relationship
with the object or phenomenon to be investigated) beyond the purely theoretical
(books, articles, gray literature, etc.).

From a positivist epistemological perspective, the researcher or who directs the
activity of climbing the tree, will evaluate the animals based on the existing mea-
surement scales to qualify the functionality when doing the task. Similarly, the
interaction will be based on the observable and measurable and that the evaluation
can be replicated in other contexts. This position develops its process through the
quantitative method; therefore it tends to lose sight of some elements related to
subjects and cultural, social, political and economic aspects.

From the historical-comprehensive epistemological perspective, the researcher seeks
to understand how the objective and subjective conditions of animals allow them to
climb the tree. It also aims to trace in history the reasons for climbing it, and what
the qualitative attributes that develop throughout the different periods are. This
position carries out its process through the qualitative method, by means of which
the subjectivities and the particularities of each animal are taken into account.

From the socio-critical epistemological perspective, power relations are made explic-
it and not only the researcher has the final say on the analysis of the phenomenon
but also the other voices are visible, in this case those of the animals. Therefore,
this position struggles to highlight and modify problem situations in which social
inequities overwhelm the rights of people, which in the case of the fable are related
to the unfairness of the task when not all have the same possibilities. This position
can sustain its postulates with qualitative as well as quantitative elements, although
it is the power of the argument that finally allows recognizing the critical aspect.
Here, animals play an active role in defending their rights and in recognizing their
differences when executing the task. Therefore, it is essential to recognize the
personal, social, political and economic conditions that lead to participation and
the right to live with others.
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The intention of presenting the different epistemological positions through the fable
of the animals is to analyze how phenomena are not only described by the theory
but from the view of the observer and his position in front of what he is observing.
In this sense, the discussion about the function-dysfunction dilemma transcends
the tangible body and places us in the social, political and economic body.

Based on the above, we will extrapolate the analysis of the fable of animals from
different epistemological positions, to the social phenomenon studied by health
sciences such as disability is. In the same way that the subject expects all animals
to climb the tree, at present it is intended that all human beings are equally pro-
ductive in all the spheres that surround us throughout life, and anyone who does
not reach a level of functionality represents a problematic situation that has been
studied historically, which allows us today to analyze its evolution in paradigmatic
terms and understand it based on the different positions. Based on the premise
that disability is a complex problem, a synthesis of the key paradigms in the un-
derstanding of this phenomenon will be presented below.

Essentialist Paradigm

This paradigm is related to the positivist position and the need to generate mecha-
nisms of measurement and standardization of tests and evaluations that may allow
classifying the phenomenon or the study situation. It focuses on the person more
than on the social factors that surround it.

According to this model, disability is understood as an essentialist issue; that is,
centered on the individual and his body as a physical structure, in which causality is
linked to the disease starting from the construct of the normal body; therefore, the
approach is made through conservative policies of medical assistance or charity”.

(Garcfa and Fernandez, 2005)

Due to the need to classify, name and assign a label to this population group, in the
1980’s the term “disability” was adopted by the World Health Organization (WHO),
through the classification of Impairments, Disabilities, and Handicaps (ICIDH)
through which a linear relationship is made among the terms of deficiency, dis-
ability and handicap. Deficiency is understood as the alteration of a function or
body structure that leads to a disability, a word that designates a decrease in the
ability of a subject to carry out activities, which implies a social disadvantage or
handicap (Chana and Alburquerque, 2006). This classification is still framed in
the biomedical model since disability is situated as a consequent process of disease

(Victoria, 2013).

However, during the years of application of the ICIDH limitations are evidenced
in both the terms and in their classification (Chand and Alburquerque, 2000),
which shows how the concept of disability is interpreted and used for discriminatory
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purposes, due to the fact that disability is placed directly on the individual (abnor-
mal body). The analyses of this classification show that society has failed to adapt
people with disabilities; therefore, it is understood that it is not the subjects who
must adapt. On the contrary, changes must be promoted from the community of
people, thus setting in motion a social perspective (Chan and Alburquerque, 20006).

Materialist Paradigm

This paradigm is related to the understanding-historical position, because it takes
as determinant elements the different historical constructions and the social,
economic and political factors that give meaning to the phenomena that are going
to be studied.

In this paradigm, disability is conditioned by social and economic determinants
established by the context. Unlike the essentialist model, in this model disability
is given by a social construction that also functions as a label that promotes social
marginalization (Garcia and Fernandez, 2005).

In 2001, WHO restates the categorization proposed in the ICIDH and proposes
the international classification of Functioning, Disability And Health (ICF), with
the aim of promoting a unified and standardized language to define health and the
states related to it (Chand and Alburquerque, 2006). This classification frames
three fundamental concepts that will no longer have a direct relationship among
them but a bidirectional one. Thus, the ICF proposes that the concept of disability
flow from the interrelation between the deficiency in the structures, the bodily
functions, the limitation that it may present for the development of activities and
the restriction of the individual to participate in a vital situation. The contextual
factors that are explained as personal, namely, sex, age, ethnicity and environmental
factors, as well as those that start from the context in which the individual operates
directly are also attributed to these concepts (Chan4 and Alburquerque). 2006).

This new concept of disability is posed from a social perspective and considers the
characteristics of the environment as causes or factors that generate disability. The
ICF explains the concept of disability through the social model, whereby disability
is seen as the result of the person’s interaction with the environment; that is to
say, that disability is not caused by itself but appears at the moment in which the
individual interacts or participates in a certain context (Padilla, 2010).

Postmodern Paradigm

The postmodern Paradigm has an intimate relationship with the socio-critical
perspective that unveils power relations and makes the analysis of phenomena
more complex from the social, political and economic perspectives.
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The postmodern paradigm considers disability from more complex aspects, such
as recognition and participation in public spaces and the interaction in political,
economic and labor life. For this proposal, it is important the understanding of the
use of language and the change of the norms and values of disability (Garcia and
Ferndndez, 2005).

In Spain, the Independent Living Forum (ILF), a movement constituted by peo-
ple with disabilities, criticizes the ICF and in 2005 proposes a new concept called
functional diversity (Rodriguez and Ferreira, 2010).

According to the ILE the medical rehabilitative and social models of disability
have negative and discriminatory content in their concepts. On the one hand,
when making an etiological analysis of the concept, disability includes deficit, lack,
or less capacity, compared to people who do have the capacity, thus identifying a
conception that alludes to an exclusively negative qualification of the subject; and
therefore, promotes discrimination (Rodriguez and Ferreira, 2010).

On the other hand, the concept, according to the ICFE evaluates disability on the
basis of the individual’s deficiencies in comparison with what is stipulated as health,
and of those who present limitations in the activity and restrictions to participate
in a “normal” life, a concept proposed according to a structuralist vision that
normalizes certain social and cultural situations ( Rodriguez and Ferreira, 2010).

In contrast to these assumptions of the normal and the abnormal that involve the
perception of disability, the ILF promotes the concept of functional diversity that
disability assumes as a situation of diversity in which people are contemplated and
understood based on their performance and particular capabilities. Recognizing
the difference allows us to give way to opportunities for a dignified and equitable

life (Rodriguez and Ferreira, 2010).

For its part, Sen (as cited in Carvajal, 2013) proposes to study ability and situates
this concept as the opportunity for individuals to participate in political life. “Abil-
ity” includes, then, a perspective of freedom; that is, the freedom of individuals to
exercise power in the political field.

In relation to the above, it has been stated that if the difference is recognized as an
aspect that integrates each individual; it would not be necessary to refer to disability
as a label to identify only a specific population. On the contrary, all individuals
would be in conditions of equity for the simple fact of recognizing themselves as
different (Garcfa and Fernandez, 2005).

Starting from this last paradigm, a group of students of occupational therapy,
carried out under tutoring a meeting called “The Body: the object of reflections
in the field of disability”, with the support of the Institution Universitaria Escuela
Nacional del Deporte (IUEND) and Handicap International.
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In this space, Handicap International presented its calendar “Breaking down bar-
riers: for the right to a full life”:

This campaign consists of two artistic pieces (an articulation between art and social
claim) that question the subtle practices of discrimination and social exclusion to
which people with disabilities are subjected on a daily basis. The first: the develop-
ment of the monologue “Tentacles”, presented by the leader with physical disability
Natalia Moreno, who cleverly traces her life retrospectively to critically show the
most subtle forms of social exclusion. And the second, the presentation of twelve
photographs in large format as a gallery with twelve people with disabilities that
show their aesthetic and beautiful naked bodies (Handicap, 2016).

This space allowed the academic community to problematize the issue of disability
beyond the physical body and to listen to other voices and visions about the phe-
nomenon of disability. Next, some of those voices will be presented:

My body ... transgressor and rebellious. My body ... beautiful, erotic, attractive and
desirable. My body ... as real as any other (Natalia Moreno, Colombia).

— Love, happiness and hope are accessible regardless of any difference (Dejan
Ivanovic, Serbia).

— My body ... something perfect made by God despite the scars made by man (Luz
Dary Landézuri, Colombia).

— Stripping the memories of a life that breathes freedom (Jhon Eider Gémez,
Colombia).

Conclusion

In relation to the analysis of the phenomena there is not a single answer; every-
thing depends on the observer’s place and position; in this case, of the researcher.
Therefore, in the approach to the body the following premises must be taken into
account:

— The body beyond what is tangible allows recognizing conditions and social
determinants that facilitate recognition of the others from their place and not
to pigeonhole them within the precepts of “normal”.

— It is necessary during professional training to make emphasis not only on the
theory of the profession but on epistemology and on the importance of research
and production of new knowledge.

— It is important to recognize that in health sciences not only the morphological,
physiological, histological and neurological body is studied, but also it is studied
from the sociological, anthropological, economic and psychological perspectives,
disciplines that facilitate the understanding of the different events in health and
the study of health-disease processes.
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“Culture makes man more than an accident in the universe”.
ANDRE MALRAUX

There are multiple visions and points of view in relation to sign language and the
deaf community. One, in particular, recognizes sign language as the natural language
for a large number of deaf people, who, being users of that language, are part of a
linguistic minority and, therefore, of a cultural minority. It is, then, a community
with its own and authentic cultural identity that coexists and shares physical
spaces of the city with the listeners; cultures that are close in the city, but distant
by abysses of communication and language; spaces and chasms that from many
visions are difficult to overcome; however, artistically, a real approach is possible.

This paper collects the reflections of the workshop “Art in signs”, offered by the
Cultural Expression Center of Pontificia Universidad Javeriana. These reflections
are framed in a language of inclusion that points to the construction of a bridge be-
tween the deaf community and the hearing community through art. The workshop
has two teachers, one of whom, Catalina Pefia Toro, being a deaf person performs
the function of delivering sign language to attendees. The reflections that lie in
this document focus on three main concepts: body, art and culture.

Body

Historically and culturally, the concept of the body is approached from an infinity
of approaches; However, most of the time the reflections are based on the body,
mind and spirit triad. Although sometimes they are presented under other names,
these three concepts are repeated over and over again.

By the body we understand everything that is present, palpable. The senses are the
way we perceive that physical world and sensations such as cold, heat, wind and
desire; they are palpable elements and belong to that corporal world.

The mind contains the imagination, the memory, and language; the fantastic, the
unreal, the past, the future, the dreams, longings, ideas and reflective concepts.
The spirit, in general, transcends the inexplicable, what we cannot reason or feel:
the divinity, the metaphysical, and the sublime. Feelings like love - the soul mate
- tend to seem unreal or irrational and only the spiritual can contain or explain
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them. Death itself or the meaning of life, are rationalized from the spiritual. Treat-
ing characteristics individually is an ineffective and even impossible exercise. The
physical, the rational and the spiritual relate to each other all the time. In harmony
and in equal proportions, they build the principle of identity, of autonomy of the

human being. (Schiller, E 1990).

The question that arises is about the habitability of the being in the body, in art
and culture. When we refer to each one of them, we most likely do it in terms
of possession and not in terms of being. In this way we express concepts like “I
am working on my body” or “that song makes my mind relax” or “when I die, my
spirit will leave my body”. It is clear that the way of evidencing and naming them
accounts for a distant relationship with each one of them. If I have a mind, a body
and a spirit, then what am I?

Undoubtedly, all three inhabit the body, but not that body that contains the mate-
rial and the physical elements, but a Body (with a capital letter) that contains the
physical, spiritual and mental body. Even if at the moment of death, they separate
or simply transform or vanish, while we are in this world it is in the Body that the
three live and coexist (Gémez, 2014).

Culture

If the triad--mind, body and spirit-- that inhabits the Body is the starting point for
the construction of the identity, culture would be the way it is constructed. It is
through it that we mold the being and define ourselves as part of a community. We
are inheritance, we are language and art; we are what our ancestors left us, what our
parents instilled in us and what our society gives us as our own. The Language-—
the tongue we speak-- assumes a large part of the role in the definition of culture
and thus of identity. I am Body, I am culture (Angulo, 2012).

For a great number of deaf people, sign language is the natural language. It is
through it that they build their identity as a community, just as listeners do it from
their mother tongue. Laborit (1994) explains it in a masterly way:

The simplest concepts were even more mysterious; Yesterday, tomorrow, today.
My brain worked in the present. What did the past and the future mean? When
I understood, with the help of signs, that yesterday was behind me and tomorrow
ahead of me, | made a fantastic leap. An immense progress, which can hardly be
imagined by those who hear, accustomed as they are to hearing from the cradle the
words and concepts repeated tirelessly, without even realizing it (pp. 7-8).

From the socio-anthropological perspective, they are seen as a linguistic minority
and therefore as a cultural minority. This, in addition, is a source of identity, since

many of them identify themselves as part of the deaf culture, as it is expressed by
Pérez (2014).
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Art

The deaf culture exists. An example of this is the workshop “Art in signs”, where it
can be seen that the deaf community is a deaf culture, based on its own language and
the other factors that influence it are also part of Cali’s culture and the Latin, and
Colombian culture. It is not a culture in total distancing from that of the listeners.

The deaf culture lives and cohabits in the midst of our culture. It occupies the
same spaces of the city and has many aspects in common with our culture, but at
the same time there are gigantic abysms that are not even close to the universe of
the listener. A clear example lies precisely in art. The songs, novels and films that
our collective imagination builds do not permeate the deaf culture. Thus, for many
Colombians, the children’s round Rice with Milk belongs to this social imaginary;
many deaf people ignore its existence.

Art is a clear sign of separation between the deaf community and the hearing
community, but at the same time a space in which deaf and listeners can build
solid bridges between them (Ladd, 2011) or become a means of interpreting or
translating songs (from the hearing to the deaf). Likewise, the strong similarities
between contemporary dance and sign language poetry evidence that both cul-
tures — close and sometimes distant- dialogue through art and each, with its own
culture, shares city spaces.

The Workshop

The workshop “Art in signs” seeks to generate artistic, cultural and social propos-
als that unite the two cultures, based on experience, sensation, imagination and
creativity.

Along with the teacher Catalina Pefia, we propose sensory, communicative and
creative activities around art and the Colombian sign language. It is based on the
need to experience, to live in the own Body the communicative experience in sign
language; the senses in unity and in function of relating to the otherness. At this
point the linguistic achievement is not so important. A gesture, a caress or a hug are
enough to communicate. Experiencing language without any meaning, allows the
participant to let the communicative and sensory diversity pass through the Body.

In a second instance, the activities seek signification and resignification. The ges-
tures, the vocabulary and the grammar of the sign language complement the first
sensory experience. At this point, the assistant not only finds in the sign language
a communication code, but also discovers the multiple expressive, sensory and
poetic possibilities that language offers. Here it is necessary to make clear that the
deaf teacher, as a natural user of the sign language, is in charge of transmitting it.
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The cycle closes with a composition, a creation itself. A poem, a song, a scene or
a painting are pretexts for embracing composing in sign language. At the end of
each workshop there are several artistic proposals according to the interests and
affinities of each one. The final result is the product of a pedagogical and sensory
experience that starts from the Body and feeds culture.

Conclusion

To propose pedagogical processes that recognize and bring cultures closer is an ur-
gent need in a world crossed by multiplicity of them. It is from their own Body that
individuals find possibilities of empathy and communication with that otherness.
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Man, in his eagerness to solve problems or satisfy needs, has manipulated his
environment and the materials that are found in it. Throughout time, there have
been practices that show a specific interest, whether to worship gods, as in ancient
Greece through the Olympics, or to maintain the body in ideal conditions for war.
An article in the newspaper El Pafs, related to an exhibition in the British Library
about the history of the Olympic Games, (Image 1) states:

It is a journey through the iconography of posters, seals, stamps and other publica-
tions with which the Olympic Games have been evolving throughout its modern
history. The exhibition is a sample of the process of aesthetic transformation not
only in the Games themselves, but also in our way of understanding beauty and
harmony in design. (newspaper El Pafs, Spain, 2002).

Image 1.
Postcard from 1948 belonging to a private collection

Source: El Pafs newspaper, 2002
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The changes were not only evident in the aesthetic considerations, but also in the
elements used (Photo 1).

At present, bicycle manufacturers in the world base their innovations on the use
of aluminum and carbon ... Currently, all of them are innovating in mechanical
changes, but they are already moving to electronic changes. These work through
servo motors and a battery that goes inside the bicycle (El Tiempo, 2015).

Photo 1.
Efficiency, speed and comfort: the bet of bicycles

|

Source: El Tiempo, 2015

We could consider that the elements around this body are endowed with “natural”
or “artificial” attributes thanks to which powers and micro-powers are executed, that
even force legislation on one’s own body and its accessories. In September 2012,
WIPO! in an article by Jochen M. Schaefer, legal adviser to the World Federation
of the Sporting Goods Industry (WFSGI), states:

The sports industry is a very broad business that ranges from the sale of sports food
and souvenirs to the sale of rights of sports broadcasting and sponsorship agreements.
In this industry there are numerous stakeholders, from clubs, leagues and sponsors to
broadcasters and, of course, manufacturers of the equipment that makes high-level
sports possible: the sporting goods industry. This is how links are created between
the body and corporations such as Speedo, which developed the Fastskin3 cap and
the Fastskin3 Super Elite glasses, and the tennis racquet manufacturer HEAD,
which developed the YouTek™ Instinct IG Series racquet that features innovative
technology Innegra™ (WIPO, Magazine, 2012). (Photo 2)

Technology occupies the top in relation to the design of the attire of athletes. It
is the case of the uniform of the cyclist Nairo Quintana (Photo 3), designed with

4. Global forum related to intellectual property services, policies, cooperation and information. It
is a self-financed organization of the United Nations with 189 member states.
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the help of a 3D scanner. The intention is to find the perfect aerodynamics and fit

to achieve maximum performance, especially in the tough tests against the clock
(El Tiempo, 2015).

Photo 2.
The Under Armor® biometric compression shirt measures different aspects
of performance during sports activity

Photo 3.
The clothing of the Colombian cyclist is designed with
the help of a 3D scanner

Source: El Tiempo, 2015

On the other hand, as stated by Miguel Angel Garcfa, general director of the
Spanish Federation of Sports for People with Physical Disabilities (FEDDF), “One
of the great merits of the constant technological advance in relation to the world
of sport lies in the opening of possibilities for people with handicaps or physical
disabilities”. In addition, current technologies seek to recover the athlete’s body
after it has been subjected to high levels of wear. Today, with shockwave technology,
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the institution that renders health care services (IPS) to the National School of
Sports recovers the youthful talents of América de Cali (Photo 4).

Nowadays, technology is highly involved in the sphere of the body, to the point
that, according to the SciDev,’ it is already at the level of nanotechnology, with
an enormous potential for health care, from the more efficient distribution of the
medications, the diagnosis of diseases with greater speed and sensitivity, and the
distribution of vaccines via aerosols and patches (Image 2).

Photo 4.

Recovery with shock wave technology

LI

Source: National School of Sport, 2017

Image 2.
Carbon nanotubes

Source: El Tiempo, 2015

5. World leader in reliable, authoritative news, opinions and analysis on science and technology

for global development.
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[s it possible to think of the body and sports as something alien to technology? Zoe
Quinn’ takes the concept one step beyond the most liberal thoughts by locking and
unlocking her cell phone, saving information and accessing parts of the cyberpunk
role-playing game Deus Ex., through an NFC' technology chip (newspaper El Pas,
Spain, 2014).

It is possible to think of a near future in which natural processes are a thing of
another epoch, and the limit dividing man and machine is blurred to the point
that the most conservative thoughts fall short. At the 2012 Olympic Games, Oscar
Pistorius (Photo 5) became world news, as recorded by the newspaper El Pais, of
Spain, in 2012:

Finally, Oscar Pistorius will play the Olympic Games. He will also do it in two races,
in the 400-meter race and in the relays of the 4x400, and thus reach his great goal:
to be not only Paralympic, but also Olympic. The South African athlete runs with
two carbon fiber prostheses in his legs, which were amputated below the knees
when he was eleven months old, and until now he had not managed to participate
in an Olympic competition.

Photo 5.
Pistorius, in an image taken in London in September 2012

Source: El Pais, Spain, 2012

The sports industry also puts its eyes on the possibilities offered by technology,
whether it is visualizing the games in real time, selling the spectator’s location in
the stadium through a virtual reality application,’ preventing injuries thanks to a

6. Indie video game designer who implanted an NTAG216 chip in her right hand.
7. Close contact technology.
8. 3D Digital Venue. https://3ddigitalvenue.com/
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wardrobe able to find asymmetries temperatures that indicate overloads or injury
risk in athletes.” On many occasions, this last data is taken as a secret element to
be above the capabilities of the competition. This is recorded by the newspaper El
Mundo, of Spain, in its publication of October 21, 2015:

How much does it cost to Barga the rupture of Messi’s ligament? And even more,
could it have been avoided? Questions like these lit the bulb of young Pedro Gémez
when he was still studying at the University. The injuries of the players of First and
Second Division of soccer imply losses of 188 million Euros in wages to the year,
according to a study of the startup co-founded by this entrepreneur. Its technology
based on thermography, artificial vision and data analysis allows anticipating the
muscular damage of a whole team in just one hour and thus adapting the training
of each player to prevent a greater evil.

The use of high-tech sporting elements which reduce the possibility of injuries
by subjecting the bodies to higher levels than those naturally endured, gives the
possibility for companies such as Vicis, Adidas and Nike, among others, to promote
a range of sporting goods, from helmets, tennis shoes and protectors, to garments
and accessories for inside and outside the court. The powers and micropowers that
underlie such significant events in professional sports are far from being superfluous
and give countless possibilities to human beings because by educating a body and
reflecting on it, we seek to strengthen sporting spirit and not to winning.

9. Thermohuman http://www.thermohuman.com/
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This study, is based on the contradiction that occurs between the body mass index
(BMI) by age--indicator of the body dimension--and the self-perception of the
subjects about this indicator. It is known that the situation becomes more complex
when it occurs in secondary school adolescents. The analysis is made from a study
carried out with 181 grade seven students from a school in the city of Cali. The
relationship between what is perceived by the students about their body or phys-
ical image and their body composition is inquired. For methodological purposes,
it should be clarified that the classification of the percentile of body mass index
(BMI) by age is taken, adapted by Arias and Quifiones (2011) and the question
referring to the lifestyle questionnaire of Rodriguez, Gofii and Azda (2006) “How
do you think you are healthy?”

The results present findings in relation to the feeling about being healthy contrasted
with the nutritional status (BMI).

Introduction

In the fields of health, sports and nutrition, as in other areas, the body dimension
indicator most taken into account is the body mass index (BMI) by age and gender.
This indicator may go against the self-perception of individuals about their own
body dimension. Self-perception is more complex in adolescent students in full
biological, psychological, morphological and social development, as expressed by
Galvez, Rodriguez, Garcia, Rosa, Garcia-Cantd, Pérez, Tarraga and Tarraga (2015).
One thing is the way the person perceives his body and another how he defines,
classifies and evaluates it based on sciences (nutrition, sports, health, among others)
in order to deal with the idea of his body.
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A reflection of the above is observed in the study Description of some characteris-
tics of body composition and lifestyles of seventh grade school children from a normalist
educational institution in the city of Cali, carried out by teachers from the Escuela
Nacional del Deporte in 2015. In this study, for the measurements it was used the
BMI (weight in kilograms/size squared in meters) classified from percentiles for
age and sex, according to the World Health Organization (WHQO) in 2008, and
the questionnaire for physical self-concept (CAF) (Rodriguez, Goni and de Azia,
2006), which gives privilege to a question related to the perception of the image
(body and health) of the students. As a result, out of one hundred and eighty-one
students evaluated on their body composition, one hundred and one were classified
below normal weight by age and gender; fifty-six were classified over normal weight
by age and sex and only twenty-four were in the ranges denominated normal by age
and sex, according to the World Health Organization (WHO, 2008). However, the
one hundred and fifty-seven students considered unhealthy perceive themselves as
healthy and are satisfied with their body composition. Of the twenty-four remaining
students who were in the normal range, five did not consider themselves healthy
or were satisfied with their body composition, compared to the other nineteen
who were in that range.

Some conceptual considerations

The considerations on the study carried out in Cali lead us to review some theo-
retical positions based on the BMI in relation to health based on physical activity.

To begin, it is highlighted that the BMI is a concept adopted by the WHO and
defined as an index that relates the weight in kilograms with the height in me-
ters squared (weight / height’) in a person. In addition, there are classifications
determined by ranges described in malnutrition, risk of malnutrition, low weight,
normal weight, overweight and obesity. Likewise, in order to define the appropriate
weight of the subject in relation to its size, percentiles according to age and sex
are located to determine said classifications (Casanueva, Arroyo, Kaufer-Horwitz

and Pérez-Lizaur, 2001).

With regard to health related to sports and physical activity, this index is based on
how normal is the weight of the person for sports practice and how appropriate it
is for your health based on the bodily aspect. From this, in the health sector and
in the official discourses of the WHO, dimensions or measurements of the body
are presented to determine pathologies such as dyslipidemias, obesity, overweight,
diabetes and hypertension, among others. These conditions begin to be alarming
in the population band of schoolchildren and the difference between the self-image
and the WHO measures-evaluations is problematic.
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Next, we present the positions of some authors that configure the BMI and its
relationship with health.

Videra and Reigal (2013), relate and differentiate the three dimensions according
to sex, but also establish significant differences between these relationships, which
influence development and well-being during adolescence. They emphasize more
subjective well-being, for which and in relation to the cognitive aspect, the ap-
proach should be from life satisfaction. The reflection is given in multiple aspects
that include the conceptions of daily life, the aspirations and if there is satisfaction
with the life they are leading. In this sense, the basis of life satisfaction rests on the
self-image as well as on the personality traits, which are decisive for giving satisfac-
tion orientation. The self-concept is vital for the development of the personality
and the relationship with others. It must be taken into account that adolescence is
a time of general and specific self-conception that occurs irregularly due to changes
in chronological, biological and psychological age.

Other studies, such as that of Balsalobre, Sdnchez and Sudrez (2012), show evidence
that among the biological changes of adolescents there is an increase in height and
weight, among others. Adolescence is defined as the beginning of puberty that marks
the end of childhood and ends with the full development of the organism when
the adult stage begins. In this period, the psychological changes are materialized
in the identification of the self and in conflicts related to independence.

Arguments such as those of Garcia, Burguefio, Lépez and Ortega (2013), propose
the importance of analyzing the parameters of obesity as a public health problem,
which is associated with psychological and social disorders such as low self-esteem,
feeling of inferiority, null control over impulses, depression, antisocial attitudes
and inactivity. It is clear that the importance of a high BMI associated with a low
self-concept is also shown on a large scale.

Many of the studies cited only provide the BMI as an indicator of body composition,
which for the present analysis is a valid indicator to analyze corporality. The authors
conclude that by not being physically fit the subject tends to low self-concept, which
also applies to obesity and to adolescents with normal weight.

The body image is integrated from the different subjective assessments that arise
at an early age and are arranged in society to generate their conditions, which, in
parallel, is denoted in a subjective and socially determined development, thus de-
veloping the evolutionary and cultural aspects of the infant, according to Romero,

Marquez, Bernal, Camberos (2014), citing Raich (2004).

The study by Ferndndez, Gonzalez, Contreras and Cuevas (2015) shows that the
women evaluated do not want to be big or gain weight, this is based on how much
thinness and the body mass index are indicators of beauty, because the lower be the
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BMI, the greater the feeling of well-being. They perceive it from the size of their
body, which resembles the aesthetically thin model imposed socially. The authors
point out that women who are near this model feel better, perceive themselves as
more attractive and have high self-concepts.

The studies show that the body is an indicator that facilitates the analysis of health
status, lifestyles and nutritional aspects, as proposed by the WHQO in relation to BMI.

The object of the present analysis is conceptually based on the relationship between
self-image (as “feeling healthy”) and on the results of body composition, in school-
children of an educational institution in Cali, according to data of an institutional
project of pedagogical practice of the Faculty of Sciences of Education and Sports
of the Institucién Universitaria Escuela Nacional del Deporte (IUEND).

Method

In this section mention is made of the instruments and measurement scales used
in the study, Description of some features of body composition and the lifestyles of grade
seven school children from a teacher-training educational institution in the city of Cali,
which begins the discussion and analysis of what is presented in the present work.

The reference study is descriptive, since the following was studied:

1. The body mass index (BMI), which is equal to the weight in kilograms divided
by the height in meters squared, classified from percentiles for age and sex

(WHO, 2008).

2. The habits of life measured from a standardized questionnaire applied in the
six groups of the seventh grade, in a population of 181 students (evaluations
and surveys). The results were analyzed according to the answer to the poll
questionnaire about life habits (Rodriguez, Gofi and de Azda, 2006), which
gives privilege to a question related to the perception of the image (body and
health) of themselves: “How do you know that you are healthy? that measures
the subject’s belief about how he feels about his health and how he visualizes
his body image. The measurement is made according to the Likert rating scale,
where 1 corresponds to “not healthy at all”; 2 to “somewhat healthy”; 3 to
“quite healthy”, and 4 to “very healthy”.

3. The data was analyzed with the statistical program SPSS (v.21.0 of SPSS Inc.).

Results

Below, some results obtained in the study of the school-adolescents of the reference
are shown.
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Body mass index by age (BMI / age)

In the description of the BMI for the 181 seventh-grade students, the reference
ranges are taken for the percentiles of the BMI-age, according to the WHO, adapted
by Arias and Quifiones (2011). In these results we have: in malnutrition forty-five
students (24.9%); at risk of malnutrition thirty one students (17.1%); in low weight
thirty students (16.6%); in normal weight nineteen (10.5%); in overweight twen-
ty-five (13.8%), and in obesity, thirty-one (17.1%) (Table 1).
Table 1.
BMI percentile / age classification

Percentile Classification Frequency Valid Percentage
Malnutrition 45 24,9
Malnutrition Risk n Malnutrition Risk n 31 17,1
Low Weight 30 16,6
Normal Weight 19 10,5
Overweight 25 13,8
Obesity 31 17,1
Total 181 100,0

Description in frequencies and percentages in relation
to the question "How do you think you are healthy?”

For this question, 181 students of the six seventh-grade courses, 2.8% (five stu-
dents) answered that not healthy at all was their perception; 41.4% (seventy-five
students) perceive they were somewhat healthy; 28.2% (fifty-one students) perceive
themselves to be quite healthy, and 27.6% (fifty students) perceive themselves as
very healthy. The general predominance of the response is shown in somewhat
healthy and very healthy (Table 2).

Table 2
Clasificacién Frecuencia Porcentaje valido
Not healthy at all 5 2,8
Somewhat healthy 75 41,4
Quite healthy 51 28,2
Very Healthy 50 27,6
Total 181 100,0

Analysis of the perception of how you feel or think you
are healthy and the BMI / EDADVV percentile classification

Out of a total of 106 students five (2.8%) are below normal weight for their age
and they perceived themselves as not at all healthy. Forty-two (23.2%) perceived
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themselves to be somewhat healthy; thirty-two (17.7%) perceived themselves as
quite healthy, and twenty-seven (14.9%) perceived themselves as very healthy.
We have, then, that fifty-nine students, representing 32.6% of the total, perceived
themselves to be quite healthy and very healthy; despite that they are below normal
weight. On the other hand, it is observed that of the students who are overweight
or normal none of them perceived themselves as not healthy at all. On the con-
trary, twenty-five (13.8%) are located in somewhat healthy; fourteen (7.7%) are
located in quite healthy, and seventeen (9.4%) in very healthy. Likewise, from what
is determined in the percentiles for age according to the BMI, it is observed that
106 students (58.6%) are below normal weight by age and 56 (30.9%) are above.
The rest (nineteen students representing 10.5%) is in normal weight (Table 3).

Table 3.
Perception of how you feel or think you are healthy and BMI/age classification
(below normal and above normal weight)

Clasificacién Below normal Normal Above normal
weight weight
Not healthy at all 5 (2,8 %) 0 (0,0 %) 0 (0,0 %)
Somewhat healthy 42 (23,2 %) 8 (4,4 %) 25 (13,8 %)
Quite Healthy 32 (17,7 %) 5 (2,8 %) 14 (7,7 %)
Very Healthy 27 (14,9 %) 6 (3,3 %) 17 (9,4 %)
Total 106 (58,6 %) 9 (10,5 % 56 (30,9 %)

The previous results lead us to take into account, according to Casas et al. (2015),
how the significant relationship between body weight and self-concept occurs based
on general perceptions, in which those who are in normal weight reach the highest
scores. In the study of Cali’s schoolchildren, there is an increase in the perception
of feeling healthy (somewhat healthy, quite healthy and very healthy) regardless
of body composition.

Garcia, Burguefio, Lopez and Ortega, (2013), based on the parameters that measure
the conditions of body composition, determine that subjects with results below the
allowed ranges in terms of nutritional status (BMI, percentages of fat, lipid mass
index) have a better self-concept. The reference study shows similarity, since those
who are at the normal weight level state that they are entirely healthy.

On the other hand, Rodriguez et al. (2000), point out the importance of psycholog-
ical states associated with the maintenance of a healthy lifestyle and indicate the
possibility that an unhealthy lifestyle (sedentary lifestyle, exaggerated consumption,
inadequate nutrition) generates negative self-perceptions. The study shows a direct
relationship between a low self-concept and the feeling of being healthy or not,
but it does not relate self-concept to body composition from the nutritional state.
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This contrasts with the study of Cali’s schoolchildren, which shows that the answers
do not always have a direct relationship between what is perceived and what you
have from the BMI. This indicates that self-perception and the conditions of body
dimension are subjectively different from what should be in the normal ranges of
corporality, based on the health sciences.

Conclusions

1. Itisrelevant that for the adolescents in the study the state of health according
to the BMI is not important, because the answers of those who are not in a
normal state according to the WHO, indicate that they are perceived healthy
according to their body imagery.

2. In some students their imaginary and the conceptualization of the classifi-
cation coincide. Schoolchildren with normal weight show a higher level of
self-perception, an aspect that could favor a more balanced development of
their personality.

3. For future research, not only must the perception of being healthy based on
the BMI be taken into account, but also other indicators related to life habits,
health conditions, physical activity and body image.
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From the perspective of a stable and lasting health, whose immediate consequence is
better life for the human being, sports and physical education have been associated
with activities that improve the body. However, from the angle of educational bio-
politics, these activities are considered a way to exercise power at the institutional
level rather than a way to keep the body in a healthy state. The university is in itself
a context where guidelines are determined to form an integral system of student
education, which compromises not only the designs of the academic programs as
such and their execution, but the need to contain activities associated with the

body; Colombia’s law 30 of 1992, calls this University Welfare.

However, between the seventeenth and eighteenth centuries there was an important
phenomenon: the emergence, we should say the invention, of a new mechanics of
power, which has very particular procedures, that is completely novel instruments,
a very different apparatus and which, I believe, is absolutely incompatible with
sovereign relations. This new mechanics of power falls, first of all, on the bodies
and what they do more than on the land and its product. It is a mechanism that
allows bodies, time and work to be extracted more than goods and wealth. It is a
type of power that is exercised continuously by surveillance and not discontinuously
through systems of canons and chronic obligations. It is a type of power that supposes
a tight grid of material coercion rather than the physical existence of a sovereign and
defines a new economy of power whose principle is that both the forces subjected
and the strength and effectiveness of those who subject them must be increased.

(Foucault, 2000, page 43, cited by Noguera, 2012).

Introduction

Is the body constituted from the institutional norm, or is the institution of the
norm constituted from the body? To answer these questions it must be taken into
account that the educational legislation of higher education in Colombia estab-
lishes a series of criteria that put the university educational institutions in tension
in what concerns the quality of education, and it institutes a series of parameters
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so that a regular student may be admitted, enroll, stay and be inserted into the
productive system of the country. This is how there are factors associated with the
continuous improvement of a higher education institutions that are visible in the
programs of academics: research, planning, teaching-learning, social projection,
university welfare, management and resources (Sanchez, 2013). However, the
student who accesses higher education finds himself with a series of educational
policies that in addition to guiding the care of his body become basic conditions for
the integral development of the would-be professional. Although the conception of
higher education is based on intellectual development, in the same way, for higher
education entities a “healthy body” is very important (Sanchez, 2013).

Regarding the above-mentioned, this document makes a first approach to the power
over the student’s body exercised by higher educational institutions in Colombia
without going beyond recognizing a series of state and institutional rules that gov-
ern and guide this development. This approach is based on a documentary review
of the norms and exercises, characteristic of the institutions, related to university
welfare and the body; from this, three questions are arise which are addressed below.

1. Isawareness about body care beginning
in Colombian universities?

The body finds in education a sensitive communication channel for its space and
its action, in conditions that reveal its sensitivity and feeling. It is in this space
of action that teaching the unspeakable and communicating subtle elements is
done in a context of revelations (Lebreton 2010) and this is when the body enters
disciplinary and control environments in education.

Although in academic programs sports are not focused on training high perfor-
mance athletes, it is clear that they contribute to the integral development of the
students with regard to their social insertion in the university context and to the
generation of own values instituted by each institution. . This comes to light in
sporting events such as inter-university games; and they are a competitive academic
stimulus for the students.

The first sporting encounter between universities took place in 1958 with the first
university sports games held in Bogota. In this decade a series of facts considered
key in higher education appeared, such as the founding of six private and four public
universities, and the creation of organizations such as the Colombian Institute for
Technical Specialization Abroad (ICETEX), the National University Fund (FUN)
and the Colombian Association of Universities (ASCUN).
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Another important event for higher education arose from Decree 274 of 1957,
issued by the Military Junta that governed the country at the time; by means of
this decree, the national university sports games were created:

DECREE 274 OF 1954
(October 30)
By which the National Sports University Games are created

The Military Junta of the Government of the Republic of Colombia, in use of the faculties
stipulated in article 121 of the National Constitution, and

TAKING INTO CONSIDERATION

That it is necessary to stimulate university sports action by carrying out official programs of
national competitions of a purely sporting nature;

That university sports activity has not received enough attention in Colombia. For this rea-
son, It is essential the organization of an event in which Colombian students’ transcendental
enthusiasm culminates every year,

IT IS DECREED

Article 1. Starting in the year 1958, the Ministry of National Education, through its Sports
Section, will hold annually the National University Sports Games, during a period of the year
that consults the interests of the students of the universities of the country.

Article 2. the Sports Section of the Ministry of Education is authorized to summon, within the
first three months of 1958, an Assembly of Delegates of the universities of the country, in order
to study and approve the regulations of the sporting events created by the present Decree.

Article 3. The host of the First National University Sports Games will be the city of Bogot4,
and in the future it will be rotated in accordance with the election made by the Assembly of
Delegates, which will meet every year on the occasion of the Games.

Article 4. The budget for the Office of Sports of the Ministry of Education will be added from
now on and from the effective date of 1958, to the indispensable assignment to attend the
expenses of preparation and development of the National University Sports Games, created
by the present Decree, which is in force from the date of its issue and repeals whichever pro-
visions may be contrary to it.

To be Communicated and published
Given in Bogot4, D.E., on October 30, 1957.

Major General Gabriel Paris G.
Chairman of the Military Junta

Major General Deogracias Fonseca
Rear Admiral Rubén Piedrahita A.
Brigadier General Rafael Navas Pardo
Brigadier General Luis E. Ordéiiez.

Source: Official Gazette. Year XCIV. N. 29551.
December 30, 1957.

In the opinion of researchers on this subject, this fact became the trigger of what
followed later in the matter of participation of university students in physical and
sport activities, which at the present time is known like university welfare.
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Education strives to be, in its own right, the instrument through which, in a society
like ours, any individual can have access to any type of discourse; it is known that
education it follows, in its distribution, in what it allows and in what it prevents,
the lines that are marked by distances, oppositions and social struggles. Every edu-
cational system is a political way of maintaining or modifying the appropriation of
discourses, with the knowledge and powers that they entail (Foucault, M., cited by
Castro, 2004, page 67).

If we assume the certainty of Foucault’s words, the discourse of educational welfare
at universities is aimed at maintaining power over the body in relation to discipline
and the way of behaving socially. Similarly, the conditioned body is not a product
of the human being, but its own production of qualities in interaction with others
(Lebreton, 1992).

2. Does the quality of higher education take into account
the student’s body for its continuous improvement?

At this point it is important to highlight the emergence of legislation that governs
higher education in terms of its structural and academic organization. Thus, De-
cree 128 of 1977 and Law 08 of 1979 establish the parameters to harmonize higher

. 10
education in the country.

In 1980, higher education begins to outline a condition, that would eventually
become evident, as part of its academic discourse about its quality; and in this
sense, the provisions of the Ministry of Education establish an organization of
post-secondary education. In this way, chapter III of Decree 080 of 1980 establishes
in its article 162 the following:

“Article 162. The programs of social welfare are the set of activities that are orient-
ed to the physical, mental, spiritual and social development of students, teachers,
officials and other persons linked to institutions of higher education. In order to
provide acquisition Institutions, to the extent of their economic capacities, will
devote at least two percent (2%) of their current income to them.

The foregoing indicates which section of the organization of the higher education
institutions should contain the development of welfare programs for students. Inn
this same line, the Constitution of 1991 expresses in article 52 the following: “The

10. Law 08 of 1979. Article 12. In accordance with the provisions of numeral 12 of article 76 of the
National Constitution, the President of the Republic shall be granted extraordinary powers for
the term of one year, counted from the date of enactment of this Law, for the following: 1. To
define the nature of the Post-Secondary Education System, both public and private, in order,
among other things, to unify the rules and the programs so that there is harmony between all
the educational centers of the system and the authorities in charge of the orientation and mon-
itoring of the functioning thereof ; (...).
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right of all people to recreation, to the practice of sports and to the best use of free
time” is recognized. This takes shape in Law 30 of 1992, article 117:

“Institutions of higher education must advance welfare programs, understood as
the set of activities that are oriented to the physical, psycho-affective, spiritual and
social development of students, teachers and administrative personnel.” Similarly,
articles 118 and 119 of this law direct the provision of 2% of the budget for these
programs, as well as for sports arenas and scenarios to carry out permanent activities.

Likewise, the National Council of Higher Education (CESU), through Agreement
03 of 1995, article 1, states that “[...] university welfare programs must cover the
entire community that makes up the institution [...] taking into account the di-
versity of conditions of each person in particular [...] .

[...] “. In this same line, Law 181 of 1995 (or Sports Law) determines the type of
organization to take on the sporting challenge of the country and configures it to a
university-specific status. With Decree 2566 of 2003, university welfare is presented
as a minimum condition of quality in higher education:

Chapter 1
Conditions of Minimum quality
Article 1. Conditions of minimum quality

To obtain the qualified registration, higher education institutions must
demonstrate compliance with conditions of minimum quality and specific
characteristics of quality. The minimum quality conditions are the following:

1. Academic name of the program.

2. Justification of the program.

3. Curricular aspects.

4. Organization of training activities for academic credits.
5. Research training.

6. Social projection.

7. Selection and evaluation of students.

8. Academic staff.

9. Educational means.

10. Infrastructure.

11. Academic-administrative structure.

12. Self-evaluation

13. Policies and strategies for carrying out follow- up to graduates.
14. University welfare.

15. Financial resources.
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These conditions give continuity to what was created in 1951 by the Military Junta
in terms of the body’s management, in terms of what refers to sports and in terms of
the individual’s well-being. The discourse is changed due to an educational policy
focused on institutional quality.

3. Isthe discourse of higher education on university welfare
a condition of the institution or fulfillment of the norm?

For Foucault, any discourse is a “[...] set of statements that come from the same
system of Education” (Foucault, M., cited by Castro, 2004). Discourse conditions
the context in which it is generated and, therefore, gives existence to a fact. In this
sense, the body of the university student has been subjected to previous norms. The
discourse that is present in the different institutions of higher education exhibits
a motivating panorama for the community in general:

1. A policy oriented towards the integrity of the human being:

University welfare promotes a healthy university policy. We promote habits for
healthy life, the prevention of risk and the promotion of responsible attitudes to-
wards the human being and the environment, for the integral formation, the dignity
of life and the consolidation of the UPB community (https://www.upb.edu.co/es/
bienestar. June 01, 2017).

2. Sports and health are emphasized:

The Directorate of University Welfare coordinates activities that contribute to the
integral formation of the university community of La Sabana. With this objective,
activities are developed in the fields of culture sports, recreation, art, family, social
projection, environment, health, nutrition and citizens’ culture. To carry out these
activities, the Directorate has the support of the Student Fund, Cultural Develop-
ment, Prevention and Health, Sports Coordination, and Your Friendly Line. (http://
www.unisabana.edu.co/bienestar-universitario/nosotros/. June 1, 2017).

3. The quality of life of the members of the educational community:

University welfare is a transversal axis of university life, where the conditions for
the well-being of people and the promotion of their development is a right and a
duty of all the members of the community, present at all times and instances of life
(https://www.ugc.edu.co/index.php/bienestar-universitario June 01, 2017).

It corresponds to the Welfare Center to promote physical and psychological health
for the integral improvement of the quality of life of the people that make up the
Educational Community, as well as to advise teachers and students in the devel-
opment of teaching and learning processes. (https: //www.javerianacali.edu.co/
el-centro-de-bienestar May 31, 2017).

4. The integration of art, culture and sport:
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The University offers graduates human development, culture, sports and recreation
programs, as well as the institution’s sports facilities, at special schedules. (https://
www.javerianacali.edu.co/el-centro-de-bienestar. June 1, 2017).

5. Productivity and identity:

The university is responsible for generating appropriate conditions for its human
group to feel recognized, valued and integrated with the educational and training
components of the institution, which arise from its Institutional Educational Project.
Our Institutional Educational Project understands University Welfare as: “... the
set of institutional conditions necessary to achieve the highest satisfaction from the
Academic community’s members, through the development of projects, processes
and methodologies, tending to the continuous improvement of the organizational
climate that increases the levels of productivity, the sense of belonging and the
strength of the institutional identity. (http://www.endeporte.edu.co/26-corporativo/
servicios-especiales/121-bienestar-universitario. May 31, 2017).

6. The strategy to achieve the mission and vision of the institution:

[...] has recognized the University Welfare System as a strategic sector of great
importance for the fulfillment of the institutional mission. This system is aimed at
creating, maintaining and consolidating a university environment characterized by
an intellectual, ethical and aesthetic environment in which the community can
participate in cultural, curricular and extracurricular, sports, recreational and health
activities, and university life in and outside the Institution. (http://vicebienestar.
univalle.edu.co/. May 31, 2017).

7. Integration of institutional values:

We are an interdisciplinary team that works for the construction of an ideal envi-
ronment for the development of the educational proposal of the University [...].
We are committed to the creation of values through the generation of processes of
participation and coexistence, and to the social and university projection of inte-
gration among the different areas of the University and the environment.” (http://
www.icesi.edu.co/bienestar universitario/. May 31, 2017).

While universities strive to show the student alternatives of well-being, it is clear
that the person’s own representation underlies according to the human being’s
world views (Lebreton, 1992) and how they are arranged through policies.

Final reflections

At the beginning of the present article, Michel Foucault was mentioned in relation
to a mechanics of power that, among other things, also acted on the body. In this
sense, the power establishes four types of techniques: production (which allow
producing, transforming and manipulating objects); of meaning or communica-
tion (which allow the use of signs and symbols); of power and domination (which
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allow to determine the behavior of others), and self-techniques (those that allow
individuals to perform certain operations on themselves: operations on the body,
on the soul, on thought, etc.) (Castro, 2004).

This approximation, although it has the purpose of reviewing the bio-political ac-
tions of higher education, subject to the body, raises questions about the way these
actions have been constructed and exposes in a tangible way that the activities
that take place at the universities and higher education institutions are governed
by rules and instructions.

The current normativity of higher education in the country expresses to a large
extent the need for an integral but highly competitive educational quality with
regards to the professional and social insertion of the would-be professional. In this
way, a discourse that is not only academic but also that can attract young people
to improve their quality of life is generated.

However, the bio-political context that initiates a beneficial state for the students’
bodies is framed both in time and in the Latin American environment. The body
loses its rebellious essence, condemned to be subdued by punishment and spiritual
sovereignty and becomes an urgent component of education. Insinuating the cul-
tivation of physical beauty, the care of attributes and aesthetics to the university
student makes more attractive the profile with which an individual would like to
become a professional (Pedraza, 2004)

Finally, Colombian universities are governed by the current Law 30 and by the
guidelines that the National Accreditation Council gives with respect to educa-
tional quality. This, in short, is a power, according to Foucault, that increases the
forces subjected and the strength and effectiveness of the one who subjects them.
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Education and body

In this paper, we try to reason around some visions about the body in relation to the
pedagogical model of the University Institution Escuela Nacional del Deporte and
its influence on the training of students in the academic program of professional
sports, for this it is necessary to analyze the definition of pedagogy contained in
the Institutional Educational Project and to observe the congruence of the epis-
temological practice of academic education with the proposed pedagogical model.

Introduction

The present reflection is based on an exploratory academic discussion carried out
by a group of people with academic training in different disciplines, who currently
work at the University Institution Escuela Nacional del Deporte (professionals
in sports, pedagogy and sociology). Consequently, the importance of the body in
relation to the academic training of the students of the professional sports program
is discussed.

This reflection is based on the fact that the body is subject to multiple interpreta-
tions. The law, for example, expresses the following:

There is no law that is not written about bodies. The very idea of an individual
isolable from the group is established given the need, for criminal justice, of bodies
on which to inflict a punishment and for marriage law, of bodies on which to mark
a price in transactions between collectivities. From birth to death, the Law “ap-
propriates” the bodies to make them its text through all kinds of initiations (ritual,
school, etc.) (Certeau, 1996, pp.152-153).
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Similarly, for reflexive sociology (Bourdieu, 2005) the habitus consists of a set of
historical relationships “deposited” in the bodies of individuals under mental and
bodily patterns of perception, appreciation and action. Without the body we could
not perceive or have interaction, since the body is integrated and not a sectioned
Cartesian body. That makes our actions to have a particularity that can differen-
tiate us in our daily practices. The body has a social perception of the own body.

According to Foucault (1999)

“[...] the human body is, as we know, a production force, but the body does not
exist as such, as a biological article or as a material. The human body exists in and
through a political system. Political power provides a certain space for the individual:
space to behave, to adopt a particular position, to sit in a certain way or to work
continuously. Marx thought, so he wrote, that work constitutes the concrete essence
of man. I think that's a typically Hegelian idea. Work is not the concrete essence of
man. If man works, if the human body is a productive force, it is because it is forced
to work. And it is bound because it is surrounded by political forces, trapped by the
mechanisms of power (pp. 42-43)

Talking about the body does not only imply mentioning motor aspects involving
large muscle groups. Likewise, it is thought based on the social sciences, which
makes it possible to enrich the notions of the body, particularly according to the
theoretical currents of monism and dualism.

Approaching a conception of the body in relation to the academic training of the
students of the professional program in sport of the University Institution Escuela
Nacional del Deporte (IUEND), implies starting from the context of modern cul-
ture, which implies entering into one of the subjects most controversial of social
sciences. The controversy becomes more acute when this fact is approached based
on the concept of the body, since it entails new practices and visions of it.

One of the main precursors of modernity is the mathematician and philosopher Rene
Descartes, who generates a new vision of the world from the deductive method,
whose principles are the philosophy of reason and mathematics. This method is
summed up in four aspects: evidence, analysis, synthesis and enunciation.

“The culture of modernity was born in Western Europe; and it is also a complex
cultural perspective that structures values, knowledge, cultural contexts and social
phenomena” (Trevifio, 2000, p.9). It is worth noting that there is no unitary concept
developed by sociology that accounts for this historical period, which begins to
take shape between the sixteenth and seventeenth centuries, but is widely present
in the eighteenth century.

The generality of classical sociologists and modern philosophers converge in de-
scribing the changes of the most significant cultural contents of the moment - forms
of knowledge, social order, politics, ethics, aesthetics, customs and new relations
of coexistence - , to argue them and to show how their imposition is favored in
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the colonized countries and how from western Europe this new notion of society
and an incipient conception of the body is exported (with the exception of Marx).

With this new vision of the world, faith is questioned as an agreement of truth based
on the philosophy of reason, which has as one of its fundamental components the
search for natural laws that govern the forms of knowledge and the behavior of
people, so both encompass a new concept of man and body.

One of the main thinkers of Enlightenment Jean-Jacques Rousseau, promulgates
in his text Emile or Treatise on Education that the child must be in contact with
nature and do physical exercise outdoors, horse riding, dancing, learn the use of
weapons of defense, ball games, and physical activity in general. Education must
go hand in hand with hygiene and healthy living.

For the historian Carl Diem, physical exercises were cultural in their origin, since
they revolved around religious ceremonies--acts of faith--to pay homage to the body.
Although for many centuries the Catholic and Protestant churches looked with
some suspicion at the cult of the body that sports competition implied, nowadays
they have finally accepted the presence of modern sports and have even promoted
it given its component of corporal discipline.

Sports as a human activity has varied representations, which historically implies
various symbolic meanings, since it is described by different disciplines (history,
philosophy, pedagogy, sociology, law and physical education, among others), insti-
tutions (European Charter of Sport, Dictionary of the Royal Spanish Academy)
and authors such as Cagigal, Coubertin, Diem, Mandell, Legnavieja and Parlebas,
among others.

The numerous definitions, the authors and the aforementioned institutions show
traits in common when defining sports; these focus on motor practice, a competitive
form, an institutionalized character and a regulated form, characteristic values of
modernity.

Consequently, sports are a product of modern culture linked to aspects such as
rationalization, specialization, bureaucratization and the search for a record. Elias
and Dunning (1992), affirm that modern society acquires a sportive condition
when physical activity is institutionalized and practiced in private clubs, in ev-
eryday contexts and in educational institutions. With this condition, the body is
rationalized and protected statutorily

The history of sport in Colombia is related to the conservative hegemony which
prevailed in the first three decades of the twentieth century, a time when some
sports disciplines appear. To refer to sports as a way of including Colombia in mo-
dernity, we must start from Law 80 of 1925. In this regard, Alfonso (2012) specifies:

“It can be affirmed that Colombian physical education began in November 1925
with the promulgation of Law 80 of that year. Its importance is vital, and it is the
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basis and origin of school and university physical education, associations of stadi-
ums, championships and games and, why not say this, the genesis of the National
Institute of Physical Education, the first teacher training entity in this field. In fact,
the law created the need to train teachers, by ordering making a national plan for
compulsory physical education at primary, and secondary schools and at the uni-
versities; in addition, it stated that the technician should give intensive courses for
the preparation of teachers”(p.130).

It should be noted that at the beginning of the 20th century, calisthenics, gymnastics
and physical education were treated in the same way before this law. The concept
of physical activity was not used in the Colombian environment (Alfonso, 2012).
Likewise, it is worth mentioning the vision of imperfection of the elites on the body
of Colombians, in order to face modernity.

The educational project is the plan that was accepted more rapidly and in which
there is more confidence to transform individual and social conditions and reach
modernity in Colombia. The vision as trainable of the modern body is concretized
in the discourse of the elites in two curricular visions. A vision tending to the
improvement of the race and a vision that departs from the hygienist discourses,
which is specified in the Law 80/1925. This law begins to be implemented in 1936
when physical education acquired the condition of profession and the National
Institute of Physical Education (INEF) was created. Its purpose was to train teach-
ers, coaches and instructors to teach in educational institutions and guide aspects
related to health research and the physical development of Colombians. Its first
graduating class graduated in 1937; however, this institute disappeared in 1969.

To continue the training of professionals in physical education, the University of
Antioquia created the first national academic program in 1969. From that year on,
physical education programs began to be offered at universities such as Pamplona
University, Pedagogical University and the Technological University of Colombia,
Uceva, University of the Coast, Universidad del Valle and Universidad Surcolom-
biana, among others. Apparently, sports coaches had no place in universities since
their work is purely empirical, which is why the Colombian Institute for Youth and
Sports (Coldeportes) saw the need to create in the 1970s an entity of provincial
and national order to train and rank the coaches. This event can be related to
the origins of the University Institution Escuela Nacional del Deporte (IUEND),
because in the campus where it is now located, a training center is created whose
mission is to offer courses and seminars to qualify sports technicians who, in addi-
tion, can have the option to enter Coldeportes’ National Ranking. By the middle
of this decade, it becomes the National School of Coaches

Escuela Nacional del Deporte (iuend) was born as a higher education institution
of a technological nature through Decree 3115 of 1984 issued by the Ministry of
Education, as a subordinate of Coldeportes. At this time, it was assigned its present
name. The first class graduated in 1988 (eighteen technologists). Subsequently, with
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the approval of Law 181 (Sports Law) in 1995 and its Article 82 and the changes
made to Law 30 of 1992, the administration of Escuela Nacional del Deporte
processed before the ICFES (Colombian Institute for the Advancement of Higher
Education) the change of its educational character from Technological Institution
to University Institution which was approved. In 1995 the first academic program
of Sports and Physical Activity was offered.

We cannot refer to academic training without establishing a relationship between
curriculum and pedagogy. In the present case (Institucién Universitaria Escuela
Nacional del Deporte), the curriculum is defined as “[...] a way of organizing knowl-
edge, as social practice and a cultural production. Based on this, the institution is
guided by a comprehensive and flexible curriculum “(Escuela Nacional del Deporte
2009). Remember, also, that the Institutional Educational project establishes the
curricular structure with a directionality and intentionality for “[...] the training of
the human being through a comprehensive and flexible institutional curriculum,
in which teaching, research, social projection and institutional well-being are
articulated, maintaining the interdisciplinary and participatory nature." (Escuela
Nacional del Deporte, 2006).

The curricular reality is in permanent construction, which implies that the curric-
ulum is dynamic and not static. The curriculum must be interpreted in accordance
with the historical context and in the present case within the framework of the
promulgation of Law 80 of 1925 related to the meaning of the sport-body link
through the curriculum.

The notions of body and movement are closely related. The former is, perhaps,
the one that has promoted the bitterest philosophical debates. Throughout history,
the notion of body has been defined from the tension between the dualism, which
separates the material reality (the anatomical-physiological body) from the im-
material (spirit, soul, mind) and monism, in which the human being is considered
as an indissoluble unit and not as an integrated set of parts. To this concepts the
social conceptions that analyze the social and cultural construction of the body
and its meanings are united (Sanchez, 2001).

To the previous ideas the pedagogical currents, which start from the conception of
pedagogy understood as a discipline whose object of study is education, are added.

This is defined as a discursive production destined to regulate and explain the
production of knowledge (Gamboa and Rivera, 2014) (Table 1).
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For the purpose of establishing, between the pedagogical discourses and the body,
conceptions, which are evident throughout the academic practice of the training
of the students of the program of Escuela Nacional del Deporte (IUEND), we will
start from the conception of the curriculum in the institution.

For IUEND the curriculum is a “[...] way to organize knowledge, as a social practice
and a cultural production. Based on this, the institution is guided by a compre-
hensive and flexible curriculum “(IUEND, 2009). The Institutional Educational
Project establishes the curricular structure with a directionality and intentionality
for “[...] the education of human beings through a comprehensive and flexible
institutional curriculum, in which teaching, research, social projection and insti-
tutional welfare are articulated, maintaining the character interdisciplinary and
participatory “(IUEND, 2006).

In this order of ideas, the [UEND promulgates a critical social discourse that must
tend towards the education of integral and flexible human beings framed in the
monistic philosophical current. However, it is observed, in academic practice and
in its relationship with the conceptions of the body, a speech of traditional style;
because, in fact, the epistemology of professional training in sports points towards
a rationalization of the body. The work basis is executed on the basic motor skills
that are divided into conditional capacities (strength, endurance, speed, flexibil-
ity) and in coordinative capacities (differentiation, coupling, balance, change of
orientation, rthythm). The basis for the improvement of a sports discipline is the
method of repetition.

Conclusions

Students get to know the body, but not in a broad and integral sense but biolog-
ically, physically and chemically; and scarcely socially, because the curriculum is
not oriented in that sense.

The curriculum and the traditional pedagogical action are the predominant devic-
es to train as a professional in sports because teachers master the set of practices
conducive to knowledge starting from an institutionalized technical language fo-
cused on transmission, in which students are the recipients and they learn through
imitation and repetition, whose main pattern is the teacher.

The body is constructed according to the curriculum in a dualistic way that cor-
responds to the traditional pedagogical model, as opposed to the discourse of the
socio-critical pedagogical model established by the institution. For this reason, the
curricular and pedagogical device prevents students from expanding their vision
and living the notions of the body.

There is discussion about an integral education, but there are no curricular and
pedagogical devices or spaces tending towards the achievement of integral train-
ing. Therefore, actions and extracurricular activities must be implemented which
conceive the body integrally.
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This article presents a review of the point in which the research process is, from the
score to the action; from the action to the score. Contributions of the musical grammar
to the construction of a scenic grammar, namely, to inform the reader of the meth-
odology addressed, the findings of the focal groups from the Provincial Institute
of Fine Arts and Icesi University and their perspectives and projections in time.

The actor's body as a trigger for the communicative
effect on the viewer

The scene is the space in which the ephemeral occurs. A theatrical or dance per-
formance is a physical phenomenon that occurs when the actor or dancer executes
an action or choreographic sequence with his corporality in front of the spectator’s
eyes. As a physical phenomenon it ceases to exist in front of the eyes of the spec-
tator, but it remains in his head once he leaves the scenic building. But why does
it last? What is it that makes the ephemeral experience remain in the memory of
the spectator? The answer could be the communicative action.

The communicative action occurred consciously between actor and spectator (send-
er and receiver) and the aesthetic fact, as “message”, has an effect on the viewer’s
experience as the final recipient of the action. The purpose of the communicative
experience is to organize the other’s gaze, to produce a political perspective or a
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politics of the gaze. The theater play proposes a singular use of the organization of
the gaze, which demands: meeting, body poiesis and expectation. (Dubatti, 2016).
The Body poiesis or corporeal creation is in charge of the body of the actor, who
codifies a series of signs and symbols and imprints an order that allows the viewer
a particular reading. The coding and ordering of language (corporal, articulated
language) in a specific context, is the deliberate action that the actor (and the
creative team) makes for the direction or orientation of expectation and propitiates
an area of conscious experience of which the audience does not leave unharmed.
It is, then, the actor’s body the agent and the vehicle through which the aesthetic
fact is materialized in the physical time-space and mental time-space of the viewer.

The actor conceives three fundamental elements for the scenic creation: mind,
corporality and energy. The mental element implies the reasoning on the materials
that are going to be used in this creation, not only in the technical aspect but also
in the communicative and especially sensory effects that the actor will give the
viewer with those materials: the power to decide, select and order. Corporality
translates materials into conscious movement and action, transforms them into
nonverbal and verbal language, unveils the implicit senses and gives them an in-
tention, configures a metaphorical construction, a world parallel to the world, with
its own rules, in the body of the actor (Dubatti, 2016) and makes them tangible
in the eyes of the other who is seeing, this thanks to the specific training of the
actor that allows him, from the study of the action, to codify the language from
the perspective of sense and perception . Energy operates as a mobilizer of action
as physical and mental forces. It implies for the actor to control his corporality,
the action, the sense, the intention and the communicative effect that he wishes
to generate. So, when we refer to the body of the actor immersed in the aesthetic
fact, we do it with a broad sense that involves multiple operations. It refers to an
expanded consciousness that ends in a body that receives experience at different
levels: unconscious, subconscious and conscious. The aesthetic fact is a body-to-
body encounter between actor and spectator.

It is the conscious study of the action in the body of the actor that concerns this
document, to stop in the construction of the action, in the origin of the impulse and
in its completion; the micro-actions contained in the general action executed by
the actor is what is investigated and analyzed in the actor’s practice. For this, this
research will use the resource of music, and it is the score as a system of notation
and its grammar composed of symbols of numerical value, which will provide the
tools to consciously analyze thoroughly the execution of the scenic action.

This project belongs to the category of research and has as its hypothesis to ex-
plore in the study of musical grammar, and more specifically, in the study of the
score, its symbols of tempo, pitch and dynamics; a methodological parallel for the
approach to the writing or grammar of the scene whose main writer is the actor’s
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body. The purpose of the project is to provide the actor with other technical tools
for creation, the study of the action on the scene, the interpretation of the action
and the gesture, the improvement of the psychophysical rhythm and the creation
of a conscious speech from the musical language.

Objective

To find in the musical score, as a system of notation, the necessary contributions
to the construction of a scenic script that contributes to the creative and compo-
sitional exercise of the actor’s action and mnemotechnics.

Background

This proposal is located in principle in the context of artistic training for act-
ing in a dialogue with the area of musical training. The main reference for
the research is to continue the research of the educators, who propose the
project, in several stages of their professional training in acting, starting with
the graduation project for their degree as bachelors of Fine Arts in Acting:
The construction of the gestural line in staging: “You do not have to talk to anyone”,
the graduation project for the Specialization in Dramaturgy, the sequences of movement
as a trigger for the construction of the dramatic text, in addition to the work carried
out in the courses of Body Training and Acting (LAT), Acting Laboratory (LAE)
of the Provincial Institute of Fine Arts and the Experimental Theater Course, of
the University Welfare department of ICESI University.

Development

It is important to recognize that to reach this body-to-body encounter, there is a
previous process that frames the exercise of scenic creation. Table 2 presents each
phase of this process in which the actor’s body is involved in a conscious state:

Table 2.
Phases of the process involving the actor
Actor’s Discipline
*Planning (ideas) **Brainstorming
**Materialization
Autonomy *Composition (construction) | **Selective Exercise
(decision) **Decision Making
*Execution (memory) **Trail-error
Audience **Verification/reconsideration
**Presentation: Final receiver

Once the methodology of the creative process was established, three focus groups
were formed: two with the students of Acting Laboratory Il and Acting Laboratory
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I1I, the curriculum of the study program of BA in Performing Arts and one with
the students of Experimental Theater of ICESI University. The term “score” and
its meaning in music are investigated and moved to the realm of corporality. Next,
the perspective from which the term is approached with the two Fine Arts teams

is established.

Focus group 1: Action Lab Il (Fine Arts)

For this laboratory the score is established as a sequence of movement; that is,
a structure composed of a series of action verbs, which are tangible measurable
and executable by the body of the actor through space (kinesis-proxemics) which
contains a starting point, a point of development and a final point of agreement
with the approach of the basic classical structure proposed by Aristotle in his
Poetics, which allows the student an ordering of the scenic material that will be
executed. The sequence is configured as a way to specify the actions that are just,
necessary and sufficient to tell-narrate in the scene without the use of articulated
words (although they may appear later to cover other needs). This challenges the
student to consciously design the body discourse, which he must construct in order
to poetically narrate his actions on stage. In this phase, the score, as a notation
system, is not yet a tool for stage construction since students are expected to have
a more advanced level of knowledge about the elements of the musical language
as symbols of value and the use of the musical stave for the composition exercise.

Focus group 2: Acting Lab Il (Fine Arts)

This laboratory directly raises the use of the rhythmic score (notation system) for
the construction of corporal ideas or scenic formulations of situational type based
on the parameters of work on the sequences of movement used in the Acting Lab-
oratory Il concerning the basic classical structure: initial point, development point
and final point. This exercise is carried out with the musical inputs obtained by the
students during the first and second semesters in the Vocal Training Course. This
allows, in this particular case of research, to investigate the corporal composition
through basic musical writing or grammar: use of the stave, use of the symbols
of value and configuration of bars and rests. The initial question for the group
of students of the laboratory is how the incorporation of a notation system such
as the musical score affects stage writing, if one has the body as the main writer?
Starting from this point, the methodology is divided into two phases that allow
the confrontation not only of the methods, but also of the manners of writing both
in the body and in paper and, above all, the confrontation of the student in his
role as creator, always applying the base method of design of the creative process.

Phase 1: from the score to the action

We start from a simple rhythmic score to be executed by the student-actor through
the scenic action. The action is understood as a series of movements that, as a
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whole, build up not only an act but also a purpose in an intentional manner. This
action is granted by the exploration of a situational formulation. The scenic formu-
lations make it possible to narratively specify the variables that, as a whole, allow
the student-actor and the spectator, as the final recipient of the action, to decipher
what happens in the scene and how it affects him. For the first exploration of this
type, the following situational formulation and the subsequent score are used:

Formulation

X has an emergency to solve. Resolving it allows a change of state/situation that
is decisive to leave the place where he is.

Define

—  Who X is.

— The space where the dramatic action occurs.
— The emergency to solve.

— The initial state of X

— The final state of X as a consequence of the resolution (or not) of the emergency

Execution rules

—  The speech will be restricted to a single phrase that will be determined moments
before the exercise.

— The scenic action must be executed in five action verbs (tangible and feasible
in the scene). Each action contains a starting point, a development point and
a closing point.

— The space in which the character is located is unusual.

Rhythmic score
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With the combination of these two aspects, both in the creative design and in the
execution, it is determined, together with the students, that fitting the movement
into an apparently rigid structure forces one to be conscious of the use of the body
(physical-mental-energetic body), to compose a repeatable movement both in time
units and micro-motions. The rhythmic score induces the decomposition of the
action in movements and these in turn in micro movements that contain their own
laws; they are the cause of a following impulse and the consequence of an earlier
one. The score generates the action.

To organize the discussion, a matrix of analysis is made with the students. This
matrix is in the processing phase.

Phase 2: from the action to the score

Unlike phase 1, phase 2 starts with analysis and exploration based on the creative
design, the situational formulation and the definition of pertinent actions that are
then recorded in rhythmic score format. Here the score appears after the action
as a registration method, which as in the first phase, cooperates in the definition
of actions and movements that make up the action; however, it is the score, with
its units of time, the one that adjusts to the needs of action and movement. The
action generates the score.

A second analysis matrix is carried out; but this time, in addition to analyzing the
process, a comparative exercise was done of the two phases, their contribution to
the construction of the student’s scenic grammar and the pros and cons of each
methodology at the time of the scenic creation and composition. This analysis
matrix is in the processing phase.

Where does the melody of the body go?

The research aims to establish whether the use of musical grammar in the construc-
tion of a grammar for the scene, applies as a method of research and subsequent
creation on the conscious study of the action and the body, as its creator and
performer and, at the same time, as a method of interdisciplinary recording that
allows the actor to dialogue musically with his own doings and thus nurture and
expand his creative spectrum.

Other fundamental purposes with focus group 3 of the Experimental Theater Course
and the interdisciplinary teaching team of ICESI University, are the systematization
of the experience which leads to a creative process, the analysis of the impact of
this methodology on the academic experience of their fields of study, and likewise,
the carrying out of a comparative study between focus groups 1 and 2 of Fine Arts
and focus group 3 of [CESI University, to establish convergent and divergent points
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generated by the methodology applied and make visible its importance in students of
higher academic education, in performing arts, and in other non-artistic disciplines.

As a medium-term goal, the research team intends to establish an inter-institutional
agreement between Fine Arts and the teaching team of Icesi University, since the
proponent researchers from Fine Arts belong to this teaching team.

The long-term goal is to apply a variant to the methodology created for musical
training, both formally and non-formally, and its impact on interpretation and
composition exercises.

Conclusion. Some findings along the way

The score operates as a working methodology in the rhythmic-melodic prepara-
tion of the actor for the understanding of the rhythmic dynamics that the scene
demands. It becomes a resource that allows improvement in the selection and
precision of an action sequence.

As a grammatical system, the score is seen as another resource for the recording
of the scenic practice, which along with body memory (main source of record),
the audiovisual resource and the logbook or work diary, becomes a system of per-
sonal file and data collection of the actor’s memory and a gateway to the actor’s
memory about his own action. In what refers to the stage action, once executed,
it becomes an ephemeral act and requires a psychophysical process to be taken up
in time, which if it is left exclusively to the subject of memory, generates gaps in
its own execution.

The score as a metaphor for the grammar of the dramatic text, is susceptible of
being intervened by the rhythm, the cadence, the dynamics, the musicality of the
text, by the findings of meanings of feelings and subtexts (to be approached).

From the pedagogical perspective, the score establishes in the student/actor a
conscious body that asks itself from where do I approach the action, what is the
action for, and what is the communicative and sensorial effect that I must and want
to achieve in the actor-spectator relationship. It allows the migration of concepts
from other disciplines to be approached from the conceptual and physical/ sen-
sory body. It inquires about other forms of learning that speak of a consciousness
expanded over a present body, that is willing, active, and alert for the needs of the
scene and that necessarily has repercussions in a reading of the context that is to
be approached from the theatrical poetics with the actor’s body, as a writer, and
returned to the context with a critical look to be read, perceived.
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The results of the Colombian students in the 2016 Pisa tests, in the area of math-
ematics, show the need to establish mechanisms that generate positive changes
in its learning.

Mathematics and movement is a transverse descriptive project in progress, which is
offered as a viable proposal to generate better academic results in the subject in ques-
tion. On the basis that teachers are in charge of dynamizing the teaching-learning
processes in the classroom, the project provides pedagogical tools for the teaching
of mathematics from body movement. The project is in development since 2014
with the participation of thirty-three teachers from an educational institution that
is attended by 1,200 students from pre-school, primary and secondary education, in
its two locations located in district 13 of the city of Santiago de Cali. The phases of
planning, execution and some evidence of the results to date will be presented next.

Introduction

When a child relates what he learns to his own experiences, his vital interest wakes
up, his memory becomes active and what he learns becomes his own. The teaching
of mathematics at this time of life poses important challenges for the teachers who
have accepted to transmit, share or be generators of mathematical thought.

Some children and young people present an unconscious resistance from their first
years of schooling to mathematics; this becomes more noticeable in high school,
when those forces of thinking that invite you to understand everything that sur-
rounds you based on that mathematical sense that was properly exercised in the
first years of schooling, are deployed. This is why we must take steps that result
in a change in the student’s attitude. “We must teach mathematics in such a way
that the sensitivity to decipher, to know intuitively when something is true, to be
encouraged to find what is hidden, what is not seen, is cultivated” (Reinhardt,

2007, p.45).

If we analyze in detail the situation, we will realize that the change of attitude that
is sought in the student is given if the teacher undertakes a path of self-training in
the area in question. “The teacher’s task points to the education of healthy human
beings integral in the development of their personality.” (Zapata, 1992, p.27).
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According to Von Kugelgen (1960), in the first years of school life, children absorb
from adults, like a sponge, all the qualities, whether positive or negative, that are
part of the teacher’s personality. The child can perceive and apprehend by observing
adults knowledge, safety, clarity and veracity if in that process the student learns
by relating the contents to experiences in which his own being is involved (body,
soul and spirit). A real interest in what surrounds him awakens in him, activates
his memory and appropriates what he has learned. For these reasons, adequate
knowledge of the topics by the teacher and appropriate pedagogical strategies will
guarantee learning.

The current government’s policies, outlined by the Ministry of National Education
(MEN), which are aimed at achieving Colombia’s becoming the most educated
country in Latin America by 2025, plan to reform the education sector. To this end,
action plans have been drawn up aimed at providing education to more Colombians
through coverage and the strengthening of teacher training programs, with a view
to contributing to the improvement of education (MEN, 2016).

Learning through the body

The search for pedagogical strategies aimed at learning and teaching of math-
ematics is an activity that we have carried out through the training of teachers
in different cities of the country since 2012. This experience has led to research
about multiple intelligences and their application in the teaching-learning process
of this subject; and it has been found that if it is incorporated into the dynamic
pedagogical processes in which the body is involved, students achieve better results
in their learning processes.

The project that is reported is aimed at developing mathematical skills in teachers
of an institution in the city of Santiago de Cali, through body movement. Accord-
ing to Rodriguez, Martinez, Morales, Monroy, Rangel and Monroy (2007), human
beings are intelligent and learn to relate to the world in different ways through
the use of “multiple intelligences”, when they put into action the ability to solve
problems, adapt or compete. The purpose of the project is to show that, with the
additional use of body intelligence, students can learn mathematical concepts more
quickly and enthusiastically.

Movement determines the development of human beings and is a fundamental
element in the development of the brain. Through it, decisive skills are learned
for the recognition and appropriation of laterality (right and left) and spatial and
temporal locations.

It has been shown that children who develop their body intelligence and fluently
perform activities such as running, jumping, dancing, building, assembling or playing
sports, learn more easily mathematical concepts related to proportions, quantities,
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percentages, measures and volumes. These concepts are elements present in the
mathematical contents of students of different levels of schooling. “In the simple
actions of the child over physical objects are the roots of his logical-mathematical
thinking. They allow the child to structure mental operations applied to specific
situations “(Rodriguez et al., 2007, p 56).

Methodology

The methodological process of this project that is in progress has been divided
into three phases:

Phase I. Diagnosis

A first meeting was agreed with the teachers who wished to participate in the
project, in order to gather information about the needs and expectations of the
group around the proposal to relearn mathematics from movement and teach their
students what they learn during the meetings.

The survey that was carried out showed the educational level of the participating
teachers, their relationship with this subject during their school process and the
areas of mathematics that, in their pedagogical practice, showed greater difficulty,
both in teaching and in understanding, as well as the current involvement of the
students to some sports practice.

The result of this survey to the twenty-four teachers, who started the project in
2014, showed that 12.5% of them had graduate level; 45.8% had a bachelor’s de-
gree; 29.2% had higher teacher-training education and 12.5% were technologists.

22.6% of the teachers had a high command of mathematics, 56.6% a medium level
and 20.8% a low level. 73% of teachers did not practice any sport.

The subjects proposed by the teachers to work on them included contents of
arithmetic, algebra and geometry for the preschool, primary and secondary levels
(Table 3).

Phase Il. Planning

In accordance with the proposals and the needs of the institution regarding the
improvement of the quality of education, the following specific objectives were

established:

— To develop mathematical skills which involve thinking, feeling and body
movement in the teachers of the institution.

— To offer teachers methodological strategies for the teaching of mathematics
through body movement.

— To create spaces in which evidence and results of experiences that allow a
better learning of mathematics are shared.
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Table 3.
Topics proposed according to levels

Pre-school — Mathematical logic from the learner’s everyday life

— Motivation towards mathematics

— Logical-mathematical knowledge

— Seriation, cordiality, laterality

— Spatial notions

— Geometric shapes

— Length and size notions

— Games to learn numbers; mental agility for four- and five-year old children
— How does mathematics affect children’s reading & writing process?

Primary — Teaching multiplication tables.

Education — How to develop skills in solving problems?
— Teaching division.
— Percentage.

— Operations with decimals.

— Fractions and their basic operations

— Motivating children towards mathematics

— Decomposition of numbers in units, tens and hundreds

— Geometric shapes

— Spatial notions

— Mental calculation in primary.

— Notes of length and size.

— Language and mathematics as tools for the cognitive development of the

learner
Secondary — Operations with polynomials.
Education — Factoring Cases
— Equations

— Operations with integers

— Cartesian plane

— Volume of geometric shapes

— Linear, quadratic, exponential and logarithmic functions
— Limits, derivatives and integrals

— Frequency tables, mode, median, mean

— Matrices

— Mental calculation in secondary school

The last Wednesday of each month was considered as the day to hold the meetings
in the premises of the University Institution Escuela Nacional del Deporte (IUEND)
with a minimum duration of two hours.

The areas to be worked on in each meeting were selected, based on the sequence,
periodicity and interest of preschool, primary and secondary teachers. This looks
for transversality of what has been learned to other areas of knowledge.

Phase lll. Development and implementation

Each meeting is structured in a way that involves the feeling, thinking and will
of each participant. According to Carlgren (1989), the teaching of mathematics
requires working environments in which the student feels identified. The physical
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and mental characteristics of the individual must be considered according to age
to design a curriculum that meets the needs of the student.

At the meetings, in addition to the mathematical contents, diction exercises,
rhymes and poems are performed, which, together with movement, allow making
learning quick and amusing. “In carrying out movement activities to improve body
coordination, it is advisable to perform rhythms hand clapping or with drums which
allow for mental counting” (Zapata, 1992, p.93). This support makes it possible to
carry out more fluid exercises that strengthen memory.

The ability to imitate that manifests itself in the first years of life is completely
unconscious. As this process grows, it becomes conscious and allows the infant to
relearn and adapt to new learning processes.

It is known that children imitate what happens around them. Surely all of us have
once observed how young children imitate adult gestures: they move their legs, move
their hands and clear their throats exactly as they do. At the beginning, imitation is
completely unconscious. Little by little it becomes more and more conscious, and
they express it when playing. The experiences lived in the streetcar, in the doctor’s
waiting room, at the school, at the park, are repeated in the game, thus strengthening
his memory (Carlgren, 1989, p.70).

Movement dynamics — also called the rhythmic part-- allow participants to perform
different activities with their bodies in a fun way, which guides them to run, jump,
jump, search, select, decide and plan aspects related to the area of mathematics
that is being developed.

In the IUEND coliseum the teachers carry out movement activities related to the
mathematical contents selected and put into practice with the students of their
institution. Afterwards, they go to a room in which the theoretical aspects are devel-
oped in the form of lectures, classes or practical workshops, and then, individually
or as a group, according to the proposed topic, they carry out exercises that allow
observing the clarity and surety of the students in the proposed topic and make
proposals to be taken to the classroom. The group of participants is made up of
professors from different levels and areas of knowledge. To make their experiences
clear, they are interrogated at the end of the meeting with basic questions: how
can [ teach my students the topic of my subject starting from body movement as
a pedagogical tool? And how do I have evidence of the students’ progress in using
these new strategies’

During the process, teachers participate in recreational-sports activities in order
to develop physical skills of coordination, laterality, spatial and temporal control of
their body; these tools become important when developing the contents proposed
by means of movement.

The dynamics for the teaching of mathematics by virtue of body movement require
the use of diverse elements to develop skills, abilities and strengths in the corporal
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domain. These are canes, balls, ropes and hoops, which used as a playful element,
allow exercising the body and provide possibilities to strengthen the sense of balance
and exercise coordination in jumping, making turns, balances and displacements,
which require the participant’s ability to solve certain movement problems with
coordination.

The characteristics of hoops allow improvement in general coordination by means
of smooth movements and exercising jumps with great ability in fine coordination
... actions like throwing the hoop and placing inside it different parts of the body
cooperate in structuring and strengthening body schema (Zapata, 1992. page 39).

Phase IV. Evidence and results

The project “Mathematics in Motion” that is still in progress, shows the following
results:

— Permanence. 70% of the teachers, who started the project in 2014, continue
to participate actively in it in 2017, thus achieving a better mastery of the area
in question.

— Efficiency. 84.3% of the contents proposed by the teachers (Table 3) have been

executed, this has allowed to generate pedagogical strategies in which the body
is a primary instrument (File IUEND, 2014-2016).

— Design of pedagogical tools based on body movement. The movement exer-
cises proposed to the teachers of El Porvenir High School in order to provide
pedagogical strategies for the teaching of the proposed mathematics topics
were redesigned and taught to students of different levels, evidencing with
this enthusiasm, joy and better approach to this subject.

Below, fragments of the evaluations written by some teachers of the institution
participating in the project are presented:

These trainings were important, because playful activities influence mathematics
learning, and it is an opportunity for students who have difficulty. Fourth grade
students were taught the recreational exercise “head and tail” (with multiplication
tables), a pleasant activity. Students participated actively. It was observed that some
students did not coordinate, and it was difficult for them to keep rhythm. Others
have good motor skills (Professor Mat1-]JR, 2014. File Institution S. Mina, [UEND

minutes)

[ use the strategies acquired in the school frequently according to the topic that we
are dealing with. The most used strategies are those that require physical movement
and concrete material. This allows students to relate specifically to the object of
study thus achieving comprehension and understanding (teacher Mat3-LR, 2015.
Institution File S. Mina, minutes [UEND).
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“I have carried out movement activities from the artistic area such as folk dance,
and [ have been able to demonstrate the transversality that can be given to this
activities since, mathematically speaking, shapes and representations of different
angles with the body are described as body movements are performed . [ have also
understood that you can determine the area and the perimeter of the shapes formed
(teacher Mat5-JCI, 2016 Institution File S. Mina, minutes IUEND).

Conclusion

The ongoing project “Mathematics in Motion” has demonstrated that the teach-
ing-learning process is a two-way road. To develop mathematical abilities that
involve thinking, feeling and body movement in teachers; to provide method-
ological strategies through movement, and to generate spaces where they can
display their achievements, progress and challenges in the implementation of this
proposal for teaching mathematics to their students; it is a beginning that shows
substantial changes in this subject. A good student is the one who can explain to
others what he has learned, so the teachers who have participated steadily in this
project will be an important support for the training of other teachers. In this way,
the commitment to improve the level of our students in this area will be a reality.
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Input to some documents to approach
studies on education, body and
physical education practices'

Harold Viafara Sandoval'

L1, . . . 3
Within the framework of this paper, the reflections revolve around two questions.'

What is the conception of the body in the academic concept of the programs?

What is the intention that underlies the construction of the body in the curt-

ricula of the programs?

11.

12.

13.

This paper corresponds to the paper presented at the Second Encounter of Discussion about
Polyphonies of the Body as a possibility in professional training, organized by the University
Institution Escuela Nacional del Deporte , Santiago de Cali, Colombia, South America, June 6,
2017.

He has been a national and international speaker at different academic and scientific meetings.
In the municipality of Palmira, Colombia, he is the creator and founder of the Study Group on
Prostitution and Commercial Sexual Exploitation of Children (Gepescl). On behalf of Colom-
bia, he has been invited by the International Labor Organization (ILO) to Chile to the Meeting
of Experts on Domestic Child Labor at the Homes of Third Parties and Commercial Sexual Ex-
ploitation of Children and Adolescents (South America). He has a bachelor’s degree in History
from Universidad del Valle, a Master in Political Studies at the Universidad Javeriana and is a
student of the PhD degree in Education of Universidad Pedagogica Nacional. He is a member of
the High Management Research Group, Humanity-es and Educar-se (Giadhe), of Universidad
de San Buenaventura Cali; Founder of the Group of Studies on Bodies and Education (Gesce)
and currently Director of the Master’s Degree in Educational Services (Madse), of Universidad
de San Buenaventura Cali.

The elaborations that are presented here have as starting point several academic and pedagog-
ical investigations carried out in Universidad de San Buenaventura Cali and the international
research project Body practices of University Students of Cali (Colombia) and La Plata (Ar-
gentina), as well as the Ph. D thesis “Bodies, consumptions and education: three dimensions
to propose a theoretical debate “, directed by Alberto Martinez Boom Ph.D, Inter-institutional
Ph.D program in Education, Universidad Pedagégica Nacional, Universidad Districtal and Uni-
versidad del Valle. Bogota: Universidad Pedagégica Nacional”. Colombia.
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Based on the above, this document intends, at first, to present a synthesis in relation
to some works and studies on education, body and physical education practices;
secondly to give an account in a specific way how the GESCE group has been
investigating from a documentary methodological perspective; in a third phase, it
approaches a provisional historical periodization based on five instances, tendencies
or corporal milestones to “understand” those practices of body regulation or “body
transformation practices” which historically have occurred in the Colombian case,
and the fourth stage illustrates the work where the features of the methodology, on
which the research developments of GESCE are based, is presented.

Studies on education,
body and practice of physical education

Plastic
(Genre salsa, singer-songwriter: Rubén Blades)

She was a plastic girl
of those that I see out there,
of those that when they shake,
they sweat Chanel number three.

Who dream of marrying a doctor
because he can keep them better.
They do not speak to anyone if he is not their equal,
unless he is a so and so.
They are cute, thin, well dressed,
of elusive glance and false laugh.

He was a plastic boy
of those that I see out there,
with a comb in his hand
and a face of “It wasn’'t me”

Those who as a topic of conversation
They discuss which car make is the best.
Of those who prefer not to eat
Due to the appearance that you have to have
To walk elegantly and thus be able ...

To pick up a plastic girl.

What a mistake!

It was a plastic couple

of those that I see out there,
He thinking of money,
She of fashion in Paris.
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Pretending to be what they are not,
living in a world of pure illusion,
telling their five-year-old son
do not play with children of strange color,
drowned in debt to keep
their social status at a wedding or cocktail.

What a mistake!

It was a plastic city
of those I do not want to see,
of cancerous buildings
and a tinsel heart,
where instead of the sun
the dollar rises,
where nobody laughs, where nobody cries
with people with polyester faces

who listen without hearing and look without seeing.

People who sold for convenience
their reason for being and their freedom.

Hey, Latino...
Hey brother, listen friend
never sell your destiny
for gold and comfort.

Never rest because we have to walk a lot
let's go ahead
So together we'll end ignorance
that has fascinated us
with imported models
that are not the solution.

Do not be confused,
look for the core and its reason.
Remember: Faces we see,
hearts we know not (bis).

We see faces, we see faces, damn!
but hearts we know not.

We come from dust
and we'll return to dust
As the song says.

Remember that plastic
Melts In the sun.
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Study, work and be human first;
There is salvation.

But look, look ... do not be confused,
look for the core and its reason.

Get ahead, Get ahead, Get ahead ...
and so we will continue together
and in the end we will win.

But ladies and gentlemen,
in the middle of plastic
You can also see the face of hope.

You can see the proud faces
who work for a united Latin America
and for a morning of hope and freedom.

You can see the faces of work and sweat.
flesh and blood people who did not vanquish.
Of people working, looking for a new road,
Proud of their heritage and of being Latinos.
Of a united race ... the one that Bolivar dreamed.

Sow!

Panama ... Present!
Puerto Rico ... Present!
Mexico ... Present!
Venezuela ... Present!

Peru ... Present!
Dominican Republic ... Present!
Cuba ... Present!

Costa Rica ... Present!
Colombia present!
Honduras ... Present!
Ecuador ... Present!
Bolivia ... Present!
Argentina ... Present!
Nicaragua without Somoza ... Present!
The neighborhood ... Present!
The corner ... Present! "

Studies on the body, from broad perspectives, have been suffering from a fast rise
that, although it is fruitful, cannot fall under a cloak of novelty, snobbery and even
less in a pretense of academic fashion.
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That said, it should be noted that a number of circumstances bring forward differ-
ent movements, frictions, configurations and, why not, warnings, when we dare
to reflect on a question that in the first instance could seem close to us, but that
involves so many nuances and transformations that at a certain time it moves away
from us. I refer explicitly to the body, because since the twentieth century the body
has been acquiring a particular importance and it occupies the interest of social
scientists, media, health professionals, educators and pedagogues. In short, there
are many points of view (Viafara, 2017).

We are talking about a body that is permanently referenced in photographs and
magazines, a body that, under the dynamics of consumption, is discussed in various
ways. It is the body that is shown in the gym, which is displayed at the bus stop,
whose smile is designed. The one that under the rigor of medical knowledge and the
use of “validated” technology, loses in a matter of a few hours its original condition
by going through the rapid intervention of liposuction, mammoplasty, rhinoplasty,
lipectomy or fat grafting. The same body that in the eagerness to retouched it, is
exposed to the inexperience of surgeons or witch doctors who apply substances or
execute procedures that in the end are lethal for their patients.

We are witnessing a time in which the rapid pace of events does not allow us to
clarify the distance between bulimia and anorexia. We are at a time when men
become clients of surgeons for hair implants, facial rejuvenation, tummy tucks
and gluteoplasties among other procedures, and a body that enters the software
to then go to the operating room. A body that does not resist the demands and
adjustments of the educational institution and in them gives rise to movements
and even confronts the various pedagogical strategies from which it is no longer
controlled with such certainty. A body that school architecture seems to catch, but
it is narrow and uncomfortable given its multiple and diverse expressions, added
to the different consumer practices (Viafara, 2017).

Today we resort to body that before the register and promotion of the media does
not resist the temptation of being cautious and incautious. A body that with a
university student’s clothing is exposed to offers and is marketed under the uni-
versal practice called escorts, particular form that in Colombia is called “prepago”
(“prepayment”) (Viafara, 2017).

Next, some theoretical reflections are presented. From them it is possible to delve
into the objects presented by the title of the article: education, body, physical
education.

Works of general theoretical referents

Here it is necessary to consider that in the area of social sciences a perspective of
studies on the body is being constructed and disciplines such as anthropology and
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sociology make visible an important work (Le Breton, 2004; Gémez and Gonzilez,
2003; Costa, 1996; Bara, 1975; and Pedraza 1998), with valuable background
(Blacking, 1977; Le Breton, 1990; Berthelot, 1995; Shilling, 2003; Barran, 1995;
Boltansky, 1971), in various respects (Turner, 1984); starting from closeness of
theoretical-explanatory nature (Sevilla, 2003) or proposals for broad theoretical
recognition (Goffman, 1981).

Notwithstanding the above, in the case of sociology some authors agree that

[...] sociological reflection has been less common. But, it must be said that the
absence of the body as a particular topic of reflection in social theory has coexisted
with its veiled presence. The idea of homo duplex (split human being, split into body
and mind) is present in both Freud’s social theory (desire versus society), Durkheim’s
(individual desire versus order of normative consensus), Weber (habit and feeling
versus reasoning) and Elias (unrestraint versus emotional control). This matrix of
reflection is defined as a “dichotomous model of need versus order”, in which the
body occupies the space of need (Sierra, 2012, p.20).

Hygienism, medicalization, nutrition

In this area there is a series of significant works such as that of T. A Borda (1917)
School Hygiene and Public Buildings and Schools; Jests Alberto Echeverry Sanchez
(1989) Santander and Public Instruction 1819-1940, and Maria Teresa Lopez del
Castillo (2003) Women’s Education Advocates. The first female school inspectors
of Madrid (1861-1926).

A couple of significant contributions to approximate a broad view are those of Estela
Restrepo Zea The Bums, the Sick and the Senile and Oscar Saldarriaga (2008) From
Universities to schools: School Philosophy and the Conformation of Modern Secondary
Education in Colombia, 1792-1892, published in Santiago Castro Gémez and Edu-
ardo Restrepo (editors) Genealogias de la Colombianidad. Discursive Formations and
Government Technologies in the 19th and 20th Centunries.

Recently the National University of Colombia published an obligatory consultation work
entitled El Hospital San Juan de Dios 1635-1895. A history of disease, poverty and death
in Bogotd, a work in which the author, Estela Restrepo Zea, presents in an extraordinary
way rigorous and highly documented reflections.

Body practices and physical education

The works of Claudia Ximena Herrera (1999) are significant, Body practices and
physical education in Colombia in primary school between 1870 and 1913 and The
sin of gluttony, vices and excesses of the sense of taste: relationships between childhood
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feeding and the Colombian school at the end of the 19th century and the beginning of
the 20th century.

During the past century, great institutional efforts were made in Latin America
to strengthen exercise, corporal and physical education practices. The work The
body in physical education by Andre Rauch published in 1985, opens a horizon to
studies in this field. The same happens with the works of Jean Jaques Barreau and
Jean Jaques Morne, the latter with the book Epistemology and sports anthropology
published in 1991.

Another important reference in this axis is the work carried out by the group of
studies on body education, to which Ricardo Crisorio and Norma Rodriguez belong
(National University of La Plata, Argentina). In the same way, an interesting work
revolves around the research team of Professors Alex Branco Fraga and Marcus
Aurelio Taborda de Oliveira, in Brazil.

School doctor and school Red Cross

To enter this medicine-school binomial, a path is opened from works such as A.
Bernal’s (1935) The role of the school doctor . Similarly, the Biblioteca Nacional de
Maestros (BNM) (Argentina) has a series of significant records along this road.

The school doctor was given access in other contexts based on the following
assumptions:

With the development of the LOGSE (Law of General Organization of the Educa-
tional System)and the progressive implementation of the educational reform, the
school doctor will have to adapt his professional profile to the new challenges and
needs of our educational system, taking over important tasks included in the edu-
cational projects of the centers. Society in general and the educational community
in particular demand from schools higher quality of education, corresponding to
the educational administration and to all teaching professionals an active role in
the performance of such a large and important task (http://www.educaweb.com/
esp/servicios/monografico/orientacion/exp4-a.html)

Food, consumption and aesthetics

We place in this line the work of Michel Serres (2011) Variations on the Body and
the work compiled by Pablo Scharagrodsky (2008) Governing is Exercising. Historical
Fragments of Physical Education in Ibero-America. Faizury Campo Caicedo presented
a thesis at the School of Sociology of Universidad del Valle entitled The Mise-en-
scéne of Bodies Submitted To Cosmetic Surgery in which she argues that

[...] the social meaning of the “Operated Woman” seeks to understand what she
tells us in the language of surgical modification of the female body and what this
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group of women does. This objective involves treating this small group, the “Op-
erated Woman”, as a “social category”; something like a social group about which
it is possible to establish some interpretative generalizations. The model to follow
is close to that of works such as The Man of the Renaissance (Garin, 1999) and
The Woman of the Renaissance (Niccoli, 1993), in which the study of the life of
a character allows interpretations for a “social category” to which said character
belongs. In this way, interpretations are achieved about “the intellectual”, “the
gentleman”, “the monk”, “the widow”, etc. (Campo, 2012, p.1)

In addition to the above, there are works that can be considered classic: Irving

Goffman’s Presentation of Self in Everyday Life and Stigma: Spoiled Identity; Pierre

Bourdieu’s Masculine Domination and Luc Boltanski’s Uses of the Body.

To this trio works such as those of Michel Biehn Cruel Flirtation and Social Inter-

actions and Uses of the Body in a Gym in Cali by Fernando Avila Ortiz (graduation
thesis) are added.

Significant works in the field of consumption are undoubtedly The Consumer Society:
Myths and Structures and Culture and Simulation of Jean Baudrillard.

The recent work of Catherine Hakim (2012) Erotic Capital. The Power to Fascinate
Others cannot be omitted here.

The Body and educational institutions

As a starting point in this field, an important work for the Colombian case is that
of Carlos Mario Recio School, Space and Body, published in the Colombian Journal
of Education.

Other significant contributions are those of C. Castilla (1872-1873) Wasting Time,
published in The Children’s Album and the writings of Romualdo Guarin (1874)
Teachers’ Guide in Normal Schools and Mariano Narodowski’s Pedagogy and Episte-
mology, published in 1996.

Studies on pedagogy and education

In this field, there is a series of studies that although they do not directly assume
the binomial body and education, have served to reflect on it in the school envi-
ronment. In this sense, it should be clarified that in the idea of giving a scope to
this research in the area of reflections on education, the achievements reached by
the academics of the research group are retaken here: History of the Pedagogical
Practice (GHPP), group of which Olga Lucfa Zuluaga Garcés, Alberto Martinez
Boom, Humberto Quiceno Castrillén, Guillermo Sanchez, Jests Alberto Echeverri
Sanchez, Alejandro Alvarez Gallego, Oscar Saldarriaga Vélez, Javier Sdenz Obregén
and Estela Restrepo Zea are part. In the same way, the contributions of Mario Diaz
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Villa are important. Such a pretension, in addition to being very demanding, and
perhaps broad, takes as a starting point the recovery of the own thought--Colombian
thought--starting from the advances produced by the aforementioned authors as
a result of research, general publications and doctoral theses.

Consequently, with this state of the art here exposed, it can be illustrative to point
out that the studies carried out from the biological and medical sciences, based on
the theoretical conceptualizations formulated by the social sciences, have focused
their efforts on explaining an anatomical body, a given body, in the manner of the
body conceived by the school. It is possible that inadvertently that set of disciplines
has been interested in explaining the freshness of a body, invariable in a certain
way, whose modifiability is not perceptible by the dynamics of the current times.
Sciences and disciplines that before the gaze centered on corporality, have opened
the door to thinking of other lines in the studies on the body, consumption and ed-
ucation, and warn about the possibility of “catching” its mobilities, give an account
of them and put into emergency the new forces or tensions which that mobile body
is producing, with a face not so lush but rather “strange”, thus providing crossroads
situations and enabling the opportunity to think of other aspects of research nature.

The above is to indicate how in the present case the research would no longer be
located in that same area of reference, that is, epistemological, since it is assumed
that addressing the sphere of the body in the current times would have other im-
plications: cultural, symbolic, spatial , etc.

This synthesis, that in no way constitutes a state of the matter or strictly a state of
the art about the studies related to education, the body and physical education,
proposes a kind of general map that can allow us to enter the subject.

Journeys of the Group of Studies
on Bodies and Education (GESCE)

In the work of the GESCE with a documentary perspective, we have approached a
specific type of documents in which we can indicate, preliminarily, the concurrence
of three subjects:

1. Practices
2. Subjects
3. Institutions.

In order to track these situations, it was decided to opt for broad documentary
search in order to give an account of how this type of practices and consumption
had taken place in the daily life of the students of our educational institutions.
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For this it was necessary to compose a provisional work axis: bodies, consumption
and education.

During the search, another type of documents in chronologically different times,
marked situations linked to the corporal area starting from advertisements related
to health and medicines for the body. The revision seemed to show that at the
beginning of the last century the body in Colombia was strangely disguised by a
multiplicity of offers, ranging from the BA vermifuge of Fahnestock (El Tiempo,
January 1913), to the tonic Ferrovim, which served to invigorate the system (El
Tiempo, January 22, 1913). Excessive medications such as Pamala, whose function
was to cure malaria and Degesticura of Hix for the cure of diarrhea and stomach
ulcers (El Espectador, 1913), would also appear excessively. Likewise, the recom-
mendations came and went and in relation to the pills as it was pointed out at
the time:

The medical corps recommends them. Because of their good and admirable results
over the course of many years, all doctors prescribe the famous Dr. Bolet’s obstetric
pills, whose effectiveness in diseases, peculiar to women, is infallible. They act on
the womb and the ovaries in a specific way by exerting a fortifying power that is
not limited to the tissue of the womb, but extends to the product of conception.
Composed as they are by innocent vegetables, their use can, without any inconve-
nience, extend for a long time. As a testimony we publish one of the many notable
certificates that spontaneously have been sent to us. Carlos Arvelo, doctor in med-
icine and surgery of the University of Caracas, former rector and retired professor,
member of the Royal College of Surgeons of London, of Africa’s Institute of of Paris,
of the Scientific and Literary Athenaeum of Madrid, certifies that “by the use that
in my long practice I have made of them and by the reports of other professors, 1
can assure that Dr. Nicanor Bolet’s obstetric pills from Caracas, are in Venezuela
an effective remedy in many diseases of the womb and its annexes” (advertisement
in the newspaper El Espectador, Medellin, July 3, 1913).

As seen in the advertisement, malaria was attacked in different ways, one of which
is shown in Image 3.

Likewise, Scott’s Emulsion was present in the lives of Colombians as a medicine
widely used (Image 4).

The documents of the time gave account of a set of diseases concerted in condi-
tions of the brain, anemia, chlorosis, weakness, physical decay, dysentery, diarrhea,
typhoid fever, paratyphoid fever, flu, moodiness, pallor, pale pallor, malaria, loss of
appetite, globular scarcity, colds, catarrhal deafness, periodic suffering of peculiar
pains, cough, ulcers, stomach ulcers, buzzing head, etc. (Newspapers El Tiempo,
and El Espectador 1911-1930).
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Image 3.
Advertisement of medicine against malaria

Source: El Espectador. July 3, 1913

Countless products, many of which were part of the schools’ frst-aid kit, and
medicines for children, such as vermifuges, pills, compounds, powders, balms and
ointments, were sold by lots in order to act on the infants’ bodies.

Image 4.
The Emulsion of Scott as a vitamin supplement rich in cod liver oil
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Source: El Espectador. July 3, 1913.
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The practices of regulation of the body were established in specific manners such
as gymnastics;2111111112 likewise others were adopted such as the school rows,
constituting thus mechanisms of body organization that would eventually generate
educational culture (Photo 6).

Photo 6.
Students of the Colegio de la Sagrada Familia in 1907

==

Source: ]::pocas magazine, No. 93. June 2011

On the other hand, one of the first documents that opened up the range for bib-
liographic searches about the state of the question, were the documents of service
promotion. Both advertisings at first and subsequently classified ads, alerted about
certain mobilities (Viafara, 2017).

Image 5.
Advertisement about plastic surgery procedures

Source: El Tiempo. February 2, 1950.

The possibility of body modification focused the discussion on a point different from
anatomy or medicine. The debates raised by different authors and disciplines (Le
Breton, 2011, Pedraza, 2011, Muiz, 2010), (Citro, 2009), established the possibility
of our attending the construction of a body less and less conceived from the idea of
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material support, to one increasingly imbued in design practices, a body that seems
to be unlimited or that, at least, could be indicating multiple limitations. A body
whose production is materialized in other symbolic sources, aesthetics, cinema,
literature and music, among others, making it more distant from the customary
patterns of control.

Other documents closer to school life indicated how, from the medical knowledge,
services were provided to schools, which appear as users of multiple offers (Viafara,

2017)

Image 6.
School doctor offer

Source: El Tiempo. February 2, 1950.

Personal (Corporal) milestones

To understand these practices of body regulation or corporal transformation, which

historically have occurred in the Colombian case, we have proposed a provisional

historical periodization based on five moments, tendencies or corporal milestones:
Hygienist

Biomedical

1

2

3. Body improvement
4. Technological instrumentalization: technology as part of the body.
5

Body design

Hygienist Period

[t is a tendency of schools of the late nineteenth century and the first half of the
twentieth century - This period has been rigorously studied by researchers such as
Herrera (1999; 2010) and Herrera and Buitrago (2012). Based on the above, this
research work assumes this period as a time about which significant works have
been carried out.
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In the first half of the twentieth century, the school would continue to teach children
about social times and spaces by performing daily school activities from educational
purposes aimed at the progress of the nation, such as morality, usefulness, sanitation,
invigoration and racial regeneration, from areas of knowledge named as childcare,
urbanity, hygiene; as well as from sports, games, gymnastics and physical education.
However, it is around the decade of the fifties, approximately, that these educational
aims will be transformed giving rise to the idea of development that will penetrate
all areas of society. The new school practices will be directed towards the search
for a body with the capacity of an efficient and productive machine. In the second
half of the 20th century, man will be considered as human capital (Herrera and
Buitrago, 2012, pp. 45-46).

Biomedical Period

It corresponds to the second half of the 20th century and the beginning of the 21st
century. It gives account of a historical moment when technological development
is incorporated into the life and minds of citizens as something vital and non-re-
nounceable. Here is, of course, the creation of the internet.

Without a doubt, we are no longer in the time of the formulations proposed by
Vigarello (2005), as we move towards a corporal consideration in which consumer
practices experienced at the end of the 20th century are evident forms of a crossing
between advertising, technology and design experiences, especially of the body.

To specify the irruptions of this period, one goes to the notion of corporal mile-
stone, not in the manner of the result, but understood as an event. Rose will make
a significant aspect visible (2012):

When the twentieth century came to an end, numerous voices announced that
we had entered the “century of biotechnology” an era of wonderful new medical
possibilities, but also anxieties. Ten years ago, the world spent $ 30 billion dollars
on sanitary research, of which less than 10% was spent on health problems of 90%
of the world’s population, a disparity known as the “10/90 gap”.

Today, global spending on health research more than triples that amount, 106
billion dollars; However, the amount allocated to the R & D of drugs destined to
treat 90% of the world burden of disease has risen by a mere sum of between 0.3
and 0.5 billion dollars (three billion five hundred thousand dollars) mainly thanks
to the contribution of private foundations, governments and charities. As a result,
the “10/90 gap” not only persists, but in percentage terms exhibits alarming growth
in the last decade (p.22).

Based on the figures listed in the previous quotation, it is worth asking what is of
interest to health agencies if health, precisely, is the least concern for them.

Many of the biomedical techniques that were mentioned were already known:
diagnoses of genetic diseases, reproductive technologies, organ transplants, genetic
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modification of organisms. It was said that other techniques were “around the corner”
genetic engineering, manufacturing or regeneration of organs in vitro or through the
use of stem cells. Such perspectives generated hopes and fears (Rose, 2012, p.22).

With this it is attempted to identify the “appearance” of what could be called
“emergent body”, which is not torn between disease and health but that when
crossing with the proposals of technology and advertising becomes an object of
consumption.

During the first half of the 20th century there was great interest in the popula-
tion’s health (Rose, 2012), but it seems that, on the contrary, health as a public
social policy became the responsibility of individuals through the body: wellbeing,
performance, exercise, gyms, etc. Concern is not exclusively for health, because
design is prioritized and a subject with a producer body: the route to its own fatigue.
The disease-health dichotomy is not a concern but the individuals’ responsibility.

Undoubtedly, these facts affect the processes of schooling and of educational in-
stitutions, by virtue of the demands made on the school by the body acceleration
and the acceleration of the thought fostered by the dynamics of consumption.

These events show particularities that during the second half of the 20th century
and the beginning of the 21st brought to light other elements that involve school
life:

Notion of development.

The notion of human capital (Herrera and Beltran, 2012)
Formalization of the Pan American Health Organization PAHO (1958)
Improved human being: cybernetic (cyborg)'* (1960)

D W N =

PAHO strengthens its presence in Colombia

Several elements intersect between the end of the first half of the 20th century
and the first decades of the second half of the same century.

The period between World War [ and World War II has been pointed out as a period
of transition of treaties and conventions between nations towards the establish-
ment of international organizations to promote health and well-being. A study by
Martin David Dubin (1995), about the League of Nations Health Organization,
refers to the existence of a “global biomedical and public health episteme” that
between the two world wars would have gained confidence in its ability to reduce
the appearance of epidemics and control the spread of infections thanks to a frame

14. Term coined by Manfred E. Clynes and Nathan S. Kline in 1960 to refer to an improved human
being that could survive in extraterrestrial environments. They came to that idea after thinking
about the need for a more intimate relationship between humans and machines at a time when
the new frontier represented by the exploration of space was beginning to be drawn.
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of knowledge about the etiology and epidemiology of a good number of diseases.
Without a doubt, advances in new disciplines such as bacteriology, immunology and
parasitology provided hygienists with a scientific creed on which they built optimis-
tic views about the possibility of controlling infectious diseases. But, rather than
grant a unique and decisive role to scientific progress, it is necessary to recognize
the decisive importance that, in the creation of international health cooperation
organizations, the development of trade, the rivalry between the European powers
and of these with the emerging power in America, the United States, had and the
strategic importance that this country had for trade with Latin American countries
(Hernandez, 2002, p.16).

The States of the American continent promote different inquiries based on which
priority levels are established in health matters.

As early as 1902, the International Sanitary Bureau (ISB) was created on the
American continent, called since 1923 Pan American Sanitary Bureau (PSB),
called since 1947 Pan American Sanitary Organization (PSO) and since 1958, Pan
American Health Organization (PAHO). The idea of summoning periodic meet-
ings of the health representatives of the American countries and creating the ISB
arose from the Second International Conference of American States that was held
in Mexico from October 22, 1901, to January 22, 1902, by specific resolution (ISB,
1903: Preface). The conference was attended by delegates from Colombia Rafael
Reyes and Carlos Martinez Silva; as President of the Republic, between 1904 and
1909 —it corresponded to him to take the first steps to initiate the cooperation of
this country with the ISB. The International Conferences of the American States
were promoted by the American government since 1890, when the first one was
held in Washington, within the framework of the process of sustained rise of the
United States to the first place of the world powers, displacing England from that
position. The American continent, for evident reasons, was the first objective of the
policies aimed at consolidating this rise, and with this purpose, the International
Bureau of the American Republics, then the Pan American Union, was created
starting from the Conferences of American States, which would eventually lead to
the Organization of American States (OAS) (Hernandez, 2002, pp. 16-17).

Period of Body improvement

International Organizations, in this case Unicef, act on the infant’s body from a
dimension that can be understood based on the control of life: the emergence of
changes in the practice of medical tasks; In other words, citizens exercise activities
that only corresponded to health professionals.

UNICEF trained and motivated community members to perform simple tasks such as
weighing infants, early childhood stimulation and maintaining and operating manual
water pumps. These volunteers could act as “barefoot doctors” to provide local
services. The few highly qualified professionals, who until then had only used their
knowledge in routine tasks, were thus released and were able to devote themselves
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to supervising volunteer teams. In this sense, the services were more efficient and
could be extended more widely without incurring exorbitant supplementary costs.

In 1978, at an international conference held in Alma Ata, in the then Soviet Union,
health ministers from all over the developing world agreed to a radical restructuring
of their health systems to provide “primary health care” to all their citizens. The
crucial service was maternal and child care, before, during and after delivery.

Other equally important services were first aid, child growth monitoring, disease
control, family planning, supply of drinking water and environmental sanitation.
As with basic services, people would participate in their own preventive care. This

basic conception of health care proposed an ambitious goal, “Health for All in the
Year 2000” (UNICEE 2006, p.15).

The population loses in this way the fear to the body and to doctors. This matter
that seems trivial focuses doctors’ interest on childhood in an environment that
was not its environment. The infant is slowly becoming the “subject of attention”
of an agent who is not necessarily a medical professional. There is, then, a turn in
the point of view before the infant’s body.

A series of practices show a possible renunciation to the stability of the body
studied customarily by the medical sciences. They begin to be explicitly visible as
a design option.

Period of technological instrumentalization:
technology as part of the body

Technology, as a strategy of applicability of the developments of science, is increas-
ingly naturalized as a form belonging to the body. Documentary references give
account of a historical moment in which technological development is incorporated
into the life and minds of citizens as something vital and perhaps irrenounceable.
Here, of course, we find the creation of the Internet in the 1960s with an initial
military purpose; it nonetheless, manages to penetrate the lives of people.

The Internet became a means of transmitting unimaginable magnitudes. It allows,
for example, with the design of the scheme commonly called www (World Wide
Web), which allows the user to consult files in configuration as a hypertext, to
expand the possibilities of assuming activities “in real time”.

With it the conception of time and space undergoes transformations. The time of
physics will no longer be the same; but also the space of geography will have other
nuances. It is not strange in the current times to see a phenomenon “in real time”;
that is, at the same time and place where it is happening.

Although the expanded use of the Internet occurred in the mid-1980s, its role as
a generator of technological and human changes has been singular.
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To propose conceptual considerations in relation to this corporal milestone, is to
understand the following configurations that have constituted themselves on the
body as body-machine, fictionalized from two perspectives: the body modified with
the machine and the cyborg body; that is, the development of a “human being
endowed with improvements”, beneficiary of organic elements characteristic of
the body but strengthened with cybernetic devices supported by technological
developments.

Period of body design

Increasing closeness to the idea of the transformation of the body by multiple ways
is observed. As a summary, Table 4 synthesizes what has been said.

Table 4.

Provisional body milestones in the Colombian case

1900-1945 1945-1970 1970-1990 1990-2000 2000-2011
I II I v \Y
Hygienist align- | Biomedical align- | Alignment of | Alignment of techno- | Alignment of the
ment ment body improve- | logical instrumentaliza- | body design
ment tion: technology as part
of the body
Body and Body and Body and Body and Design body
hygiene development | modification technology
Image 7.

“The Six Millon Dollar Man”, a television series about a man-machine.
It was very popular in the eighties

A N
Sl Wy

SOURCE: https://www.google.com/search?tbm=isch&q=Six%20Million

These “events” show some particularities that during the second half of the 20th
century and the beginning of the 21st century make evident other elements that
interfere with school life. Special reference is made to the following:
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1. The new dimension of time, on which there were already breakthroughs:
“Another illusion that has disappeared in the modern interior is that of time.
An essential object, the clock or the pendulum has disappeared “(Baudrillard,
2010, p.23). What that situation would be accounting for is a mutation.

2. The overvaluation of time: the incursion of speed as a reference variable.

The practical implementation of real time for new technologies is, whether you like
it or not, the implementation of a time without relation to a historical time, that
is, a world time. Real time is a world time. So far history has taken place in a local
time: The local time in France, America, Italy, Paris or anywhere (Virilio, 2005 p.15).

3. Speed as a measuring element for bodily activities: related to work (labor),
gym routines, body modification practices (aesthetic surgeries) and school
activities (school performance and speed of response, given the possibilities,
among others, of making information portable).

4. Development of technological references with criteria of speed and celerity.

5. Advertising as knowledge incorporated directly into daily and school life, where
the referents of consumption go from being merely “banal” or “superficial”
elements to having an effect on the minds and, in some cases, to delineating
learning practices. It is a new situation in which regulations do not correspond
to the exclusive world of fashion, examined in fashion sociology studies.

In this perspective, certain practices arise such as cosmetic surgeries, studied from
various angles: from beauty as perfection and as a norm (Muiiiz, 2010), to body
modification (Hurtado et al., 2015), added to other visions based on the body under-
stood as a canvas (tattoos). We find them with recurrence in school environments.

Likewise, in relation to the human subject:

It is not easy to locate it in the space-time coordinates, contrary to what the logic
of the Enlightenment pretended. Some fundamental notions have been proposed:
individual, person, identity, self, subjectivity, body, singularity. These latter question
us from self-production practices. Currently subjects tend to be conceived with roots
in the body (Hurtado, et al., 2015, p.11).

[t is possible to affirm that the notion of the body elevates it to a problematizing
category starting from multiple relationships in the personal, communitarian and
collective orders. In this game of relationships, the aesthetic dimension is part, of
course, of the framework, which gives it complexity:

The subject now possesses a “cloud” character; that is, he proposes difficulties to
the scholar by showing itself as gaseous, opaque, not evident. Perhaps this is because
the “agent” should not be sought (only) where we think it is; that is, in the fictional
unity that shows us a body, recipient of a soul or spirit, governed by a conscience and
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that has the garments of some gender, ethnic group and class. Since Nietzsche, the
difference between body and soul was disarticulated and, at the same time, Freud
discovered the existence and importance of the unconscious, and thus the study of
the subject in social sciences began free of sociologisms, breaking thus the myth of

unity (Hurtado, et al. al., 2015, p.11).

In this sense, the triad bodies-consumption-education is situated in a problematic
area, understood as a research challenge from which it is important to trace the par-
ticularities of what has been built in university students’ educational environments.

This is why it results exciting the idea of tracking the emergencies or characteristics
of a kind of “body acceleration” which recent times seem to signal; times in which
1. The time of daily life registers new speeds, 2. The times in cognitive and learning
perspectives change their rhythms, and 3. The prevalence of the human body is put
into latency as it is subject to recurrent changes due to surgical practices, which
confronts us with what could be named as the times of “Body dilution”; that is to
say, 2 human body whose organs can be intervened, changed, repaired or supplanted
by artifacts that in their constitution are one hundred percent machines.

One possibility of getting into the complications that the aforementioned provokes
consists of suggesting some problematic, perhaps hazardous or, why not, rising
questions:

—  What forces appear between that determined historical education and the other
one that is emerging? Or what are the conditions for possibility or for advent
that account for historical school education?

—  What knowledge turns up with respect to the body when inquiring about the
specific consumption practices of university students?

—  What does the school want to take care of when it establishes norms about
the body and consumptions mediated by the body?

— Isit possible to argue about a not only individual but also collective “making”

of the body?

— Are we at a time when the body corresponds to an object produced from various
individual or collective options?

—  Which of those elements of transformation, modification or body alert pass
through the practices of physical education?
Features of construction of a methodology

Regarding this aspect, the type of work we carry out assumes the following con-
siderations:
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L.

2.

It is a work with the characteristics of a documentary on the basis that

[...] documentary research is not only a technique for collecting and validating
information, but also it is one of its strategies, which has its own distinctive features
in designing, obtaining information, analyzing and interpreting the project; and as
a qualitative strategy, it also combines various sources (primary and secondary).
Its most characteristic expression is seen in studies based on official and private
files, and in works of a theoretical nature that are also based on documents in files
(Galeano, 2004, p.104).

[t refers to a work based on the “foci of production of enunciations”, which
are clarifiable according to a work supported on the archaeological analysis
on the sense of making a detailed description of those particular features that
generate enunciations.

Starting from that patient work of documentary recording and the identification
of statements, an analytical work becomes necessary to place on the surface
of an initial version--documentary mass--consulted, or in an elaborated ver-
sion--of the constitution of a file--(Foucault, 2004), those events from which
we can think of central problems in the axis of body-consumption-education
work.5Such inspiration advises the relevance of initiating at least a genealogical
work".

The way to proceed in the documents to clarify the enunciations implies a
detailed and in-depth reading, in the idea of revealing their discontinuities,
the emergencies, their fractures and their ruptures. For this reason, a descrip-
tive craftsmanship is clearly used in a historical perspective and not by way of
explaining these particularities in a consequential way.

As a conceptual support, we turn, at this stage, to works from which contri-
butions can be made that feed these methodological references. I refer to the
already recognized contributions of the works of Michel Foucault in the Birth
of the Clinic. An archeology of the medical view point, The Order of Things:
An Archeology of Human Sciences, Archeology of knowledge and Who are
you, Professor Foucault?

Likewise, the contributions of authors such as Roberto Gonzélez in Myth and
Archive: A Theory of Latin American Narrative, are clear in terms of the way
to proceed technically in what has to do with the visibility of the enunciations
and the final production of the resulting text.

15.

The genealogy is inscribed in the Nietzschean tradition that articulates the struggles with mem-
ory, describes the historical forces that in their confrontation made possible the cultures and the
ways of life.
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4.

The expository way of explaining the past parting from the above methodolog-
ical considerations, it is necessary to note that in order to explain the present,
it is no longer enough to go back to the past in a chaining route; a past full
of the truth of a historical science emphasized in the expert explanation of
historians and social scientists.Certain warning signs already announced by
Nietzsche and endorsed by Foucault, would suspect a route that historically
was woven into the time-space filigree. Such suspicion, for its time, signaled
an epistemological journey supported by a method that proposed a search for
emergencies not sought in homogeneity; that is, in the linearity of historical
time or in the graph of historical space. On the contrary, a certain initial intu-
ition that would later form a plane of certainty will be to become the weapon
to struggle in the production of new ideas.

Therefore, this type of work, although it does not assume a genealogical ap-
proach explicitly, highlights elements that generate closeness to it, in that:

Genealogy is gray; it is meticulous and patiently documentary. It works on scrambled
paths, scrawled, often rewritten

Genealogy requires, therefore, meticulous knowledge, large amount of stacked ma-
terials, patience. Its “cyclopean monuments” (“Human, all too Human”, paragraph
3) must not be overthrown at the stroke of great beneficial errors, but of small truths
without appearance, established by a severe method.

In short, a certain fierceness in erudition; genealogy is not opposed to history as the
philosopher’s deep vision of an eagle in relation to the scrutinizing gaze of the wise;
on the contrary, it opposes the metahistorical display of ideal significations and the
theological undefined ones. It opposes the search for origin (Foucault, 1980, p.7).

Regarding the constitution of the sources, we have been insisting on the need to
update the documentary works. To do this, we resorted to a way of working with
research based on the constitution of archives. From our methodological references
we accept the following:

In the documentary investigation the file does not exist, it is not given; it is
constructed from the documentary mass.

Methodologically, this way of approaching the constitution of the archive
involves two instances: dispersion and delimitation and in some cases, due to
the very necessity of the research problem, the one of expansion.

The state of art has as its starting point the primary sources; that is, the doc-
uments (documentary mass) and not the secondary sources. From those, it is
attempted to demonstrate the advances in a certain area of knowledge.

Having made these clarifications, let’s see how those elements were configured in
the investigation (Viafara, 2017).
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Constitution of the file'

Constituting the file'” of this project has meant, on the one hand, to go to a route
whose initial moment proposes looking at the state of the art not as a result of the
revision of a system anchored in properties of that which is accumulated in a topic
or specific problem (librarian modus file), but as the result, in an extended mode
of a set of documents that are close or even scattered, that allowed us to address
the research problem that is of concern herein.

The starting point was to build or construct a file; this has to do with a central idea
according to which the sources of an investigation are not necessarily determined
in a precise way; that is, how they are organized and accumulated in the proper
patterns of the library, the documentation center or the newspaper library, where
the way to consult them or make questions parting from them is necessarily given
by an author or set of authors, and a work or set of them, or supported by the
arguments of a text or a set of them.

When referring to “constitute or build” the file, we do not allude to the documentary
mass (the sum of documents), but to specific practices, so as to then undertake
the task of “instrumentation of discursive records”, with the idea of showing the
specific file of the research project.

Some conceptual contributions were useful, because the introduction by Foucault
of the notion of archive in contemporary philosophical reflection, reinforces the
radical position of Maurice Blanchot,"® who launches an affirmation that ends up
becoming a slogan: “There is no longer a library, from now on, each one will read
at its own pace. The library disappears, it is disappearing, and it has disappeared
perhaps in terms of an organized corpus of our tradition “(Blanchort, cited by Morey,
2014, page 189

Such consideration offered the possibility of advancing in the constitution of the
archive, since according to such theoretical consideration, it invited us to under-
stand that from now on the library can be organized as each one wants. There are

16. This section is part of the research Body, consumption and education: three dimensions to
propose a theoretical debate. Doctoral thesis in development of Harold Viafara Sandoval, 2017
and of the research report Body practices of university students of Cali (Colombia) and La Plata
(Argentina), of Harold Viafara and Norma Rodriguez, University of San Buenaventura Cali
and National University of La Plata, 2017.

17. On the notion of archive can be traced the formulations proposed by Foucault in the archeolo-
gy of knowledge.

18. Maurice Blanchot, (1907-2003) acute critic and of enormous clarity since 1941. One third of
the reviews he wrote until 1944 were collected in False Steps. It is a writing in which Blanchot
permanently questions the possibility of literature, of the writer and of the work, in a reflection
crossed by the notions of the neutral, the solitude and the “desobra”. (http://www.trotta.es/
pagina.php’cs_id pagina=15&ecs_id_contenido=10534).
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as many libraries as there are subjects and as many libraries as the possible routes
through literature, without there being one that can be privileged. Somehow,
behind Blanchot’s gesture there is the verification of the dissolution of the corpus
of our tradition (Morey, 2014).

To lay the foundations for this file it was important to go to new routes. The example
of the ways in which this has occurred in the case of literature is clear

[...] Narrative in general, novels in particular, may be the way in which the fugitive
state of the statement is kept, a counter-file for that that is ephemeral and marginal.
A novel gives to the negativity of the archive, to the banning of the archive, a way
of being phantasmagorical, which represents only, especially in modern times, the
very power of the archive to differentiate (Gonzalez, 2011, pp. 69-70).

In assessing the way in which it occurs, it is useful to go to One Hundred Years of
Solitude and recognize what underlies the specific way of describing Melquiades’
room:

Like the archive, a novel treasures knowledge. Like the archive, that knowledge is
from the origin, that is, from the link of its own writing with the power that makes
it possible, therefore, with the very possibility of knowledge. In the beginning, that
power was the law, but later other origins would replace it, although preserving
the seal of that initial pact between power and writing. The modern novel retains
those origins and the structure that makes them possible (Gonzalez, 2011, p.68).

In this case, the file does not proceed through the way of accumulating meaningful
documents with historical sense, through the way of a set of arguments that accounts
for a reality that also presents a historical moment to the mind.

To advance the archive proposal implied that the term archive comes from the
Latin archivum, although some propose that it comes from the Greek and refers to
the “residence of magistrates”. In general, the word is used to name an ordered set
of documents that a culture particularly, a society, an institution or a person has
drawn up within the framework of his/her activities and functions.

The preponderance of the archive in research of historical nature has earned it
special status and legitimacy, but in the same way it has produced an “accumulated”
look of respect and untouchability towards it, which has made it possible to admire,
respect and use it with fascination.

It should also be noted how this particular way of assuming this type of file calls for
an imaginary of spatial or temporal accumulation. From that accumulation (news-
papers, books, documents, images, audiovisual pieces) of patrimonial character, an
imaginary and a certain way of registering its contents have been built; specific
forms and consultation norms have been established and limitations have been
formulated against some technological uses (camera, for example). Also, these files
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are located, classified and distributed according to certain parameters (I refer to
the notion of collection, for example).

The above mentioned shows a line or way of accounting for the archive in its
traditional version, to indicate several definite points in relation to that type of
archive and the one proposed herein, to inform about the elements that configure
the particular way of conceptualizing and constituting our archive. For this, the
following aspects were taken into account: specificity of the documents (not of
the bibliography); location (a dispersion status), and temporality (possibility of
constituting a period).

Thus, a series of evidences was announced by Blanchot and catapulted later by
Foucault in relation to the sources that historically had supported the theoretical
formulations and the knowledge produced by the social sciences and which, in
the same way, guaranteed its status as scientific. Accepting this recommendation
implied taking into account different derivations in the conceptualization of the
archive. Foucault, for example, bases the notion of archive on the basis of this
Blanchotian consideration.

In this sense, a first warning invites us to think about the archive confronted with
the notion of a library: “[...] to understand the archive as something that is not the
library; as something that appears when the library dies or when the library becomes
something else, it becomes fragmented and dispersed “(Morey, 2014, p.190).

In this way, the issues related to the way of constituting the file led to submitting
a minimum consideration of each one of them.

Specificity of the documents (not of the bibliography): it is not a question of refining
the search in the classic texts of the library, but in primary sources.

Location of documents (a dispersion status): the primary sources were not located in
a specific or unique place; they were not related to a documentary axis or center as
a guide. On the contrary, they were the result of diverse origins: specific practices
or critical or emergent moments that make certain events visible.

Temporality of the documents (possibility of constituting a period): the sources in ques-
tion, when valued for the role they had fulfilled, recorded at some point a particular
event or historical events in relation to the condition of possibility of the object
of study, which gave a chronological time of initiation of the period to study and
other events that established a “limit” time.

Instrumentation of discursive registers

At this time the work was devoted to tracking sources from which to problematize
the questions that were valued at the time. In this sense, and from a search per-
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spective broad and extended, a set of preliminary documents were found, which
will be discussed in detail.

The constitution of the archive is observed in three moments:
—  Moment of Dispersion

—  Moment of Delimitation

—  Moment of Expansion

Moment of dispersion'®

Speaking of dispersion calls for a consistent task in documentary search based
on two premises: chronological broadness and documentary sufficiency. The first
responds to the need to locate the inquiry in a broad period, in the idea of tracking
what begins to occur, that is, the fact that initiates a configuration. The second
requires the need to track in the time span of the search a sufficient number of
documents or discursive records in which approximations are made about what
we are asking or the fact that accounts for a specific development.

In our case, as a result of the anticipated premises, the set of documents initially
located in a broad period (1900-2015) helped to comprehend in an equally broad
manner the developments that were taking place there in the area of bodies, con-
sumption and education (Table 5).

As can be seen in Table 5, the documentary search in the present case has con-
stituted a considerable level of expansion -dispersion-, from which we could find
documentary sources that gave strength to the significant research questions of
the present work.

In other words, the moment of dispersion corresponds to a kind of search map in
which the researcher tries to identify:

—  Key documents

— Documents that show emergence

—  Documents that show recurrence

— Documents that give account of news

—  Documents that account for specific events

—  Documents that reveal specific practices, subjects and institutions

—  Documents “that make visible” some enunciations.

19. In order to avoid recurring quotations, the following clarification is anticipated: this section
is an integral part of the research “Bodies, consumption and education: three dimensions to
propose a theoretical debate”. Harold Viafara Sandoval’s PhD thesis in progress.
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Delimitation moment?’

The work of specifying the sources that constitute the archive is not an action
undertaken with mere documentary selection, since it requires submitting the
documentary mass to several considerations: historicity, pertinence and condition
of emergence.

Historicity: it is about assessing how the set of documents constituting the archive
allows us to record a certain emerging phenomenon--the problem we have pro-
posed--in a determined particular reality and at a specific period of time.

Talking about historicity implies exploring the ways in which the documents are
classified and certified, the rhetoric that governs them, the events they record and
the links that put them in interrelation. A kind of theoretical presentation about
the origin of the problem underlies the idea of historicity.

Relevance: accounts for a key characteristic of the documents that make up the
archive. It involves an exhaustive document evaluation exercise in content and
quantity, from which distance points are established among general, “complemen-
tary” documents and others that, due to their value and relevance, are considered
“crucial”.

Condition of Emergence: from this consideration it is sought to identify in the
archive those specific documents with which it is possible to show the “events”
that give face to the problem that we have proposed to approach. There, going to
the contributions, that the School of Annals made in its time, points out a course,
because the condition of event implied the possibility that those historical facts
that had such a characteristic fulfilled the condition of producing ruptures in a
particular conjuncture; that is, marking a certain time, in such a way that it was
possible to clearly evaluate the precedents and the consequences.

In a philosophical sense, every event is about perseverance of an alteration in
which multiple and heterogeneous, random, singular and productive mechanisms
of experiences and subjectivities are combined and operated in a contingent and
paradoxical sense. It can be characterized, in the same way, as the articulation of
bodies, political and social forces, ways of living, collectivities, and practices; forms of
sensitiveness, animal, plant and mineral species, fictions, etcetera. The event should
not be confused with the term miracle in religion or theology that occurs surprisingly,
outside of human interference and transforms some determining laws. Nor should
it be confused with the term, fact, circumstance or event that theoretically implies
something that has happened and cannot be altered (Deleuze, 1994, p.23).

27. This section is also an integral part of the research Body, education and education: three di-
mensions to propose a theoretical debate. Doctoral thesis in development of Harold Viafara
Sandoval.
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These considerations--historicity, pertinence and condition of emergency--were,
precisely, some of those that in past times historians would summon to achieve
precise approaches to historical documents. The Colombian historian German
Colmenares to problematize and contrast these elements, indicated in his time:

The Braudelian conception has also had an answer in Michel Foucault. According
to Foucault, at the same time that history was inclined towards long duration and
rejected the intrusion of a specific event, in certain specific disciplines, such as the
history of ideas, of science, of thought or literature, attention was directed towards
rupture phenomena. This peculiar conception in the treatment of the temporality
of such disciplines is destined to accentuate their autonomy (Colmenares, G. 1987,
pp. 10-11).

From the implications that a position must assume, in relation to the approach and
treatment of the documentary collection, it is important to take into account how:

[...] whatever the rhythm that a given order of events (spasmodic, serial, conjunc-
tural or of ruptures) imprints on temporality, the historian cannot disregard this
dimension. His job is attached to the very notions of change and transformation.
For him, the most significant times are those in which a change is operated (Col-
menares, 1987, p.11).

Clearly, in our case the center of interest for the treatment of the problem under
study is constructed when we identify the moment in which the conditions that
formalize a certain unexpected movement (change) are gestated to give way to a
fact or phenomenon that has a certain singularity, clearly different, to the rthythm
of the events that preceded or happened later.

Said all the above, it is expected that from the argumentative elements presented,
vanishing lines will be visualized from which it is hoped some clues will be given
to delve into documentary searches in the approach to studies on education, body
and practices of physical education. This is, undoubtedly, a necessary path in fac-
ulties or academic programs that deal with the historicity of physical education,
the appearance of gyms as spaces for specific corporal modulation and the function
of physical education in the new times of schools and schooling, among others.

Finally, with these considerations, we continue to make progress in our craftsman-
ship of academic work in the Group of Studies on Bodies and Education (GESCE),
which is part of the Research Group High Management, Humanities and Educa-
tion (GIADHE), both are the support of the Master in Higher Education Services
Management of the University of San Buenaventura, Cali campus. On the other
hand, with this exercise the wave continues in its inter-institutional display, with
the idea of generating mobility or frictions, if this is the case.
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Slaves of the surgery room

Harold Viafara Sandoval's Lyrics and music
February 10, 2003

(Loudspeaker call in a clinic:
Miss Estela Voluptuos, please stop by the office!)

It's 4:00 p.m., the surgeon already called you,
after three consultations,
your body has been well designed
Plastic surgery became fashionable.

The natural body
was replaced by the artificial one,
the body of those women
it's no longer genuine ... original
it seems all global
That's why it’s so light.

The body already weighs
that’s what liposculpture is for,
and the abdominoplasty;
buttocks are enhanced
like black women’s asses
using silicones
and butt shaping.

Fat pockets are superfluous in arms and legs
that’s why you have to remove them
that includes the liposuction.

They no longer eat flours
to keep thin figures
they live with doping salads
and what a disgrace!
Naively they forget proteins.

To design global breasts
no problem anymore,
it is not necessary to

Apply hormones like homosexuals do
ask the plastic surgeon
from office 100,
he will do a mammoplasty, grafts

or will apply silicone.

Every week they are on a different diet
wanting to lose weight,
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and they use anti-cellulite cream
already the cult to the body
has become the single object.

The “cuchacha”
mixture of an oldie and a girlish
endured forty years
with her butt flat
but her daughter washed her brain
her little daughter;
she’s waiting out of the office of surgeon 80
to have him do a butt enhancement

That girl will be Miss Global,
she wants to fix her smile
do not worry, that in office 20
they make the commissureplasty
and if your chin disgusts you
the surgeon of office ten
will do a chin plasty...

Oh lady, you forgot two things!
Don’t forget they
can also improve your
the cheekbones and the septum
and look in the dictionary
what a rhinoplasty and septoplasty are
and just by looking in the dictionary
you will be less plump-cheeked
and will get an aquiline nose.

Already for several of my friends
surgery went to the vagina

they does not understand what a vaginoplasty is

but that tightens up the vagina
much do they less imagine
what clitoral plastic surgery is
but that rebuilds the clitoris
they also make implants there
and many theses are discussed
to place prosthesis.

They invest a lot of cash
in body rituals
They diluted and defraud themselves
in narcissism
wallowing in the imaginary
to have a perfect body.
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It’s nine o’clock post meridian
the girl of 18
and the lady of 50 already came out,
of office 36
and a don Juan
stares at them
goes by the 18-year old
and stops at the 50-years old side
And asks
What's wrong with your neck,

Is it not as beautiful as the rest?
suddenly the surgeon of room 36 yells
come in, come in ma’am
I forgot to do the neck lift

End

Loudspeaker voice inside a clinic
(a woman says: don’t forget
Dear customers that this month
we are promoting neck plastic surgery
to eliminate wrinkles from it,
removing the redundant tissue,
that is, excess tissue).

sesesiesk

Special thanks

I will not fail to recognize that at all times Noé, my father—a tremendous human
being--and Mery, my mother, were there for me; also I always counted on the con-
tinuous understanding and company of Sandra Lépez Enriquez and Diana Carolina
Viafara Lopez. They remain present following these paths.
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BONAVENTURIANA

This book is an approach to the sphere of the body from different disci-
plinary perspectives. For this, a dialogue is necessary, not to unify the
concept, but to have the possibility of meeting and moving around differ-
ent fields of knowledge. This to give meaning to what has been done over
time and structure a system of consensus, dissent, and networks in a
discourse-practice that has been marginal in the local space.

In this encounter, it can be observed that there is no attribute of the body
that allows us to speak of it as a whole nor a nature that informs us of a
purpose. The body is constructed and this construction refers to a use, a
need, and an experience. But on many occasions, its construction has
been left aside in some areas of training, without giving it the importance
it deserves.

I invite the readers to delight in this new wave, in which we can see views
from perspectives such as sport, health, disability, education, and art.
Winding, undulating movements that have been based on academic
reflections, projects, and research by friends and colleagues who have
joined these dialogues today and seek to unravel and decant the myster-
ies of the body, how they perceive it, assume it and it is constitutive of the
subject.
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